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WKU Quality Enhancement Plan
Title: Toppers R.I.S.E. — “A Roadmap to Integral Skills and Engagement”

Executive Summary

In recognition of the evolving demands of today’s workforce, Western Kentucky University
(WKU) is committed to enhancing the academic experience by ensuring that students acquire the
essential competencies necessary for postgraduate success. Equally important is WKU’s
commitment to helping students understand how their coursework, including general education, is
where they begin to work with and refine foundational skills that will prepare them for professional
environments. Our institution’s Quality Enhancement Plan (QEP), “Toppers R.I.S.E., A Roadmap
to Integral Skills and Engagement,” aligns with the Kentucky Council on Postsecondary
Education’s state-wide project, The Kentucky Graduate Profile (KGP), and the National
Association of Colleges and Employers’ (NACE) vision for college graduates to exhibit career-
focused outcomes each graduate should demonstrate as part of their college curriculum. By
integrating a syllabus statement identifying which Transferable Skills are covered in each course
of our general education curriculum, called the WKU Colonnade Program (The Colonnade),
coupled with discussion and reflection on how those skills were developed within each course, we
will assist students in finding greater value and purpose in their general education curriculum while
also empowering students to excel in their chosen fields and contribute meaningfully to society.
These skills are a set of career-focused learning outcomes that each WKU student should
demonstrate as part of completing The Colonnade Program.

While WKU has made commendable progress in embedding the Transferable Skills employers
consistently identify as essential for workplace success into The Colonnade Program, an equally
important challenge remains that will be beyond the scope of this QEP: ensuring our students know
their skillsets and can effectively articulate and demonstrate these skills to prospective employers.
In their Spring 2025 Job Outlook Report, NACE shared that 67% of recruiters are doing skills-
based screenings, which makes students’ knowledge and communication of their skillset vital to
secure employment after graduation.

Transferable Skills, also known as soft skills or core competencies, are abilities that are
applicable across a wide range of careers and industries. These include, but are not limited to:

e C(Critical thinking and problem-solving — analyzing complex issues, evaluating
evidence, and developing logical solutions.

e Oral and written communication — clearly expressing ideas in both spoken and written
formats, tailored to different audiences.

e Collaboration and teamwork — working effectively with others in diverse and dynamic

environments.

e Adaptability and flexibility — adjusting to new challenges, technologies, or work
environments.

e Leadership and initiative — motivating others, taking responsibility, and driving projects
forward.

e Ethical reasoning and decision-making — recognizing ethical issues and making
principled choices.



e Digital literacy — using technology effectively and responsibly in professional settings.
¢ Interpersonal communication — understanding and respecting diverse perspectives and
working across cultural boundaries.

These skills are intentionally woven throughout The Colonnade Program’s coursework and
learning outcomes. However, students’ ability to recognize, reflect on, and communicate these
competencies in real-world contexts is less apparent but critical for students’ post-graduation
success. In Fall 2024, oral and written communication and critical thinking were identified as “very
important” and “critical for new hires” in a survey of local employers. While we will promote all
the KGP skills through Toppers R.1.S.E., our focus for The Colonnade Program QEP will be on
skills our local partners prioritized.

To bridge this gap between having the skills and being able to accurately articulate them, WKU is
developing intentional strategies to help students translate their academic experiences into
language that resonates with employers. These efforts will include:

Collaborating with faculty to align course assessments with real-world applications and
employer expectations. Colonnade faculty will receive training on the Kentucky Graduate Profile’s
Transferable Skills and identifying those skills relevant to their courses, on preparing assignments
using the Transparency in Learning and Teaching project (TILT), and on Cosby’s (2014)
Professionalism Competency Model (PCM) to incorporate skill-building activities and reflections
into their courses and to communicate clear connections between what is being taught in the
classroom and employability skills. Regular assessment will gauge student progress, and reflection
opportunities will reinforce students’ ability to communicate their skill development. Toppers
R.LS.E. will facilitate cross-institutional collaboration among faculty and advisors, sharing best
practices and fostering innovation.

Integrating reflections that prompt students to connect course content with the career-relevant
KGP skills is a powerful strategy for enhancing both learning and career readiness. These activities
and assignments will encourage students to actively think about how the skillset they are
developing—focusing on critical thinking and communication—applies beyond the classroom and
into the professional world. By reflecting on their experiences, students begin to recognize the
real-world value of their academic work within The Colonnade. These reflective exercises will not
only deepen students’ appreciation of general education coursework and understanding of course
material but will hopefully carry forward to prepare them to articulate their competencies in
résumés, interviews, and professional conversations. Ultimately, this practice empowers students
after they complete The Colonnade to enter the internship or job market with a clearer sense of
their strengths and a stronger ability to communicate their value to potential employers.

By reinforcing the connection between academic learning, especially in The Colonnade, and career
readiness, WKU can provide opportunities for its students not only to develop the skills employers
seek but also to confidently convey their value in a competitive job market.



Outcomes and Strategies

Expected Student Learning Outcomes

SLOI1: By the end of The Colonnade program, at least 80% of students assessed will
demonstrate competency in targeted KGP skills (critical thinking, written/oral
communication) by achieving milestone level 3 or higher on artifacts assessed using the
corresponding AAC&U LEAP VALUE rubrics.

SLO2: By the end of The Colonnade program, at least 80% of students assessed will (1)
report Early Application (level 3) or higher in targeted KGP skills (critical thinking,
written/oral communication) on the NACE Career Readiness Student Competency
Assessment, and (2) earn a score of 3 or higher on their written reflection of skill
development as assessed using the KGP Reflection Scoring Rubric.

Advising Strategies
Advisors will:

Communicate to students the Transferable Skills covered in their Colonnade courses during
advising sessions.

Communicate to students the importance of working to achieve exposure to all the
Transferable Skills through their selection of Colonnade courses.

Faculty Strategies
The Colonnade Program faculty will:

Identify the curricular alignment between their course content and the Transferable Skills.
Identify the level of development (introduce, develop, reinforce, mastery) of the
Transferable Skills in their courses.

Communicate the Transferable Skills covered in their Colonnade courses to students.
Employ the methods of the Transparency in Learning and Teaching model and Cosby’s
(2014) Professionalism Competency Model (PCM), helping students understand how and
why they are learning course content.



Topic Selection
Identification of the problem
Introduction

Whether referred to as essential skills, soft skills, or transferable skills, educators need to
understand that students need a certain set of knowledge and abilities beyond those that are
discipline-specific to respond to rapidly changing job markets. Fahimirad et al. (2019) defined soft
skills as a set of personal attributes and social competencies that enable effective and affable
interactions with others. These essential skills encompass communication, teamwork, problem-
solving, decision-making, and collaboration. Tsaoussi (2020) further expanded this definition to
include public good and civic capacities, such as creativity, leadership, and social responsibility.
Soft skills are indispensable not only in professional environments but also in everyday life, as
they enhance an individual's ability to perform their duties, collaborate effectively, and navigate
diverse social contexts (Pachauri & Yadav, 2013). Unlike technical skills, which are specific and
quantifiable, soft skills pertain to how individuals relate to and communicate with others. The
development of these skills can result in improved relationships, enhanced job performance, and
overall success in various domains. According to a 2019 survey by the National Society for Human
Resource Management (SHRM), 51% of respondents indicated that education systems have made
minimal or no progress in addressing college graduates' lack of soft skills (Wilki, 2019). The most
frequently cited deficiencies included the most frequently cited gaps, such as problem-solving,
critical thinking, innovation and creativity, the ability to manage complexity and ambiguity, and
communication skills. The 2025 NACE Job Outlook, Spring Update shared that 64% of job
recruiters use skill-based screenings in their hiring process, and 77% consider whether students
have “demonstrated proficiency in competencies” (p. 11). We will intentionally focus our work
during Toppers R.I.S.E. on helping students to appreciate the value of the skillset that they are
developing through their Colonnade coursework. Because we believe that good ideas are
contagious, we hope the discussions of real-world applications that begin in The Colonnade will
trickle down through the curriculum and into the program and majors, creating a culture of
appreciating the unique skills offered in each course on a degree path.

Data Collection

One of the three key focuses of WKU’s strategic plan is fostering strong relationships and
involvement within our community, making it essential to include their voices. To achieve this,
the team contacted the Bowling Green Chamber of Commerce for their perspective and to attain a
list of major employers in the Bowling Green/Warren County area. The Chamber provided us with
an illustration they drafted defining the job skills local employers are seeking, with a focus on
globally minded individuals, lifelong learners, and those with emotional intelligence (Figure 1).
Additionally, WKU distributed an “Employer Perceptions of New Hire College Graduates'
Competencies” survey (see Appendix 1). In the first question of the survey, employers were asked
to rank the university graduates’ skills on a scale from 1 to 4 (1 = below average; 2 = average; 3 =
good; 4 = above average). The majority of respondents rated graduates' skills as “average,”
indicating areas for improvement, and stated that proficiency in communication skills (91.7%) and
critical thinking skills (83.3%) were the most critical for their new hires. In response to the open-
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ended question, “What recommendations do you have for universities to better prepare students
for the workforce?”, employers highlighted general communication, problem-solving, creativity,
critical thinking, collaboration, and real-world experience as top areas for enhancement. In other
open-ended responses, participants also noted there was a gap between “real-world” situations and
“book knowledge.” Additionally, two of the top skills employers indicated as “very important” or
“important” were communication and critical thinking.

The data from the Bowling Green Chamber of Commerce informed the approach for our QEP and
allowed us to narrow from all ten KGP Skills to the two most in-demand by employers: critical
thinking and communication. By understanding the specific skills employers value and seek in
graduates, we can tailor our curriculum and support services to better prepare students for the
workforce. The data allowed us to identify gaps in our current programs and develop targeted
initiatives to enhance students' employability. Additionally, aligning our educational offerings
with industry needs ensures that our graduates are competitive in the job market, fostering stronger
partnerships with local businesses and enhancing the overall reputation of our institution.
Ultimately, this approach helps us create a more relevant and impactful educational experience for

;‘;jfff““' THE IDEAL GRADUATE
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Narrowing our focus

As WKU reviewed both program-level and general education requirements for gaps in skills, it
became evident that our Colonnade curriculum was designed to target Transferable Skills, and all
WKU students are taking courses designed to develop the skills employers seek. However, in
further investigations, the Career Development Center noted that students often struggle to report
these skills on résumés and job applications and fail to articulate the connection between the job
profile and their competencies during mock interviews. This aligns with employers’ reports of needing
to have better communication and critical thinking skills. Some experts argue that the real issue is not a
"skills gap" but rather an "awareness gap" (Markowitz, 2017). This suggests that while college
graduates often possess the necessary skills, they may struggle to effectively communicate these
abilities on job applications, on résumés, and during interviews. This communication barrier can
lead to a disconnect between their actual qualifications and how hiring managers perceive them.

While adjusting The Colonnade’s curriculum in response to this data became a foundational
element of the QEP, the core focus of this initiative is helping students to see the foundational
purpose and value in their Colonnade Program coursework and the Transferable Skills the classes
help students develop, as well as ensuring that faculty effectively communicate the connections
between classroom learning and real-world applications. Faculty must highlight how course
content translates to the complex, dynamic, and ever-changing workforce. This involves not only
integrating practical examples and case studies into the curriculum but also emphasizing the
relevance of academic skills in professional settings. By doing so, we aim to better prepare students
for the workforce, ensuring they can confidently articulate their competencies and understand how
their education aligns with industry demands while improving the sought-after critical thinking
and communication competency at the same time.

Grounding in Previous Work
Introduction

WKU’s 2015-2020 QEP, titled Evidence & Argument, emphasized the development of critical
thinking skills and the ability of students to locate, evaluate, and synthesize scholarly and
authoritative information. This focus aimed to enhance student performance and academic
achievement throughout their university careers. According to a 2009 study by the American
Association of Colleges and Universities (AAC&U) called Raising the Bar: Employers’ Views on
College Learning in the Wake of the Economic Downturn, 89% of employers surveyed felt that
“the ability to effectively communicate orally and in writing” was a learning outcome inadequately
addressed by American colleges and universities. Additionally, 81% of employers indicated that
“critical thinking and analytical reasoning skills” needed greater emphasis; 75% were dissatisfied
with graduates’ ability to “analyze and solve complex problems,” and 68% desired better
preparation in locating, organizing, and evaluating information from multiple sources (Hart
Research Associates, 2010).

The implementation and institutionalization of the Evidence & Argument initiative highlighted the
benefits of courses focused on critical thinking and information literacy. As modern political

rhetoric and debates have become integral to American discourse, the landscape of media and
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information sources has shifted dramatically. Today, students, especially those of traditional
college age, are more inclined to consume information via social media rather than through major
networks or print publications. Unfortunately, social conflict, public debates, propaganda, and
“fake news” hinder the development of civil thinking and information literacy, complicating the
process of critically gathering evidence to form rational arguments. Additionally, college students
often find it challenging to locate fact-based information for their projects, reports, and analyses.

To address the consumption and spread of ambiguous, distorted, or deceptive communication,
WKU’s QEP aimed to integrate educational pedagogy into The Colonnade to enhance information
and civic literacy.

What We Learned

Evidence & Argument allowed faculty and staff to play an active role in shaping meaningful
curriculum and work across disciplines to align learning outcomes within The Colonnade. One of
the most important lessons learned from the QEP was the value of meaningful assessment and the
need to consistently reinforce and reevaluate student learning in relation to outcomes. The
collected data revealed gaps in The Colonnade and a need to scaffold learning more effectively. In
addition, a meaningful systematic assessment examines learning and enables identification of
strategies that maximize the achievement of outcomes. The impact on student learning and the
environment supporting student learning were examined annually in alignment with the goals and
student learning outcomes (SLOs) of the plan. The plan renewed the institutional commitment to
critical thinking and assisted in cultivating a community of scholars, reshaping the way the
University viewed assessment. To build effective programs, it is prudent to start simply before
adding layers of complexity and to employ a data-driven curriculum design. Using these principles
as a guide, the utility of implementing the QEP one step at a time and adjusting the assessment along
the way ensured the initiatives were achieving the desired goals. This approach helped to maintain
a manageable and meaningful assessment plan, expand initiatives, and determine how evidence-
gathering, sense-making, and argumentation should be institutionalized.

The next phase will use the framework of the 2025-2030 QEP to reexamine the structure of the
general education program and how critical thinking as well as other Transferable Skills can be
embedded into every student’s degree path through The Colonnade. The data collected for our
2015-2020 QEP indicated a congruence between Foundation and Explorations courses in teaching
Transferable Skills, such as critical thinking skills, but some tuning in Connections courses is
necessary.

Selecting a topic that is well aligned with the institutional mission, values, and culture contributes
to fast-paced growth and institutional “buy-in.” Faculty and staff have embraced Toppers R.1.S.E.
because they understand the impact of Transferable Skills on student learning and because it fits
well with WKU’s institutional values and strategic plan goal to serve “our community and
beyond.” It is imperative to note that efforts like the Topper R.I.S.E. work best when faculty and
staff take ownership of an initiative. An established community of practice will become central to
the success of the plan because it can champion adjustments to courses in the Colonnade
curriculum, help lead workshops, identify areas in need of help, mentor each other, exchange ideas,
and create interdisciplinary projects to require connections among the Transferable Skills.
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Institutional Goals
Strategic Plan

WKU’s 2018-2028 strategic plan “recognizes the need for WKU to be intentional in using
partnerships with the communities that surround us, to be actively engaged in elevating the
economies in those communities, and to build the talent pipeline that will fuel the future workforce
for the commonwealth.” Equally important is our dedication to offering a global perspective within
the WKU Experience, both on campus and around the world:

As the commonwealth’s premier student-centered, applied research university, WKU’s energy and
resources must be focused first on meeting the obligations to the region we were built to serve.
WKU will engage actively and take a leadership role in conversations regarding economic,
environmental, and cultural development within our service region. University faculty, staff, and
students will influence these conversations through scholarly activities, outreach, service, and
applied research. Along with regional partners, WKU will lead efforts to develop and grow the
communities we serve using data, research, and forward-thinking policies; and through
partnerships with K-12 education, business, industry, and government leaders, we will work
together to provide a talent pipeline for the future.

From our Hill in Kentucky, our reach will be international in scope, ensuring that our students and
the region are fully prepared and able to compete in a global market. Committed to creating an
environment where individuals from around the world will come to study, we also will continue to
cultivate an environment that attracts individuals from every part of the globe to study and teach
at WKU (Western Kentucky University).

Structure
The Kentucky Graduate Profile and WKU’s Colonnade Program

Our preliminary Quality Enhancement Plan (QEP) journey unfolded as WKU connected the state-
wide initiative, The Kentucky Graduate Profile (KGP), and The Colonnade, WKU’s general
education program.

The Kentucky Graduate Profile

The Kentucky Graduate Profile (KGP) and the National Association of Colleges and Employers’
(NACE) vision for college graduates is to exhibit career-focused outcomes as part of their college
curriculum. These outcomes are essential, Transferable Skills that every WKU student should
exhibit upon graduation.

The 10 Transferable Skills and broad outcomes include:
1. Effective Communication: Graduates will master clear and professional communication,

both written and verbal. They will learn to express ideas coherently and actively listen to
others.
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2. Critical Thinking and Creativity: Graduates will evaluate assumptions, analyze
information, and generate innovative solutions. They’ll combine ideas in original ways to
address complex issues.

3. Quantitative Reasoning: Graduates will apply data-driven approaches to solve numerical
problems, making informed decisions.

4. Interpersonal Communication: Graduates will demonstrate both self-awareness and
appreciation of people from other backgrounds, as well as the ability to collaborate,
communicate, and work respectfully with others.

5. Adaptability and Leadership: Graduates will thrive in changing environments, lead others,
and motivate teams toward common goals.

6. Professionalism: Graduates will adhere to ethical standards, act with integrity, manage time
effectively, and demonstrate accountability.

7. Civic Engagement: Graduates will actively participate in political and social activities,
contributing to positive societal change.

8. Collaboration: Graduates will have numerous opportunities to collaborate with colleagues,
become effective team members, and manage conflict.

9. Applied and Integrated Learning: Graduates will be able to articulate and apply the
theoretical content of their academic preparation with relevant knowledge and abilities
transferable to their chosen career.

10. Informed Decision Making: Graduates will be able to identify, evaluate, and responsibly
use information needed for decision making.

The Colonnade Program

As the heartbeat of Toppers R.I.S.E., The Colonnade serves as the epicenter where the liberal arts
meet practical skills. WKU has woven the Kentucky Graduate Profile’s (KGP) 10 Essential Skills’
learning outcomes into the general education program and sequentially embedded general
education seamlessly into every program. The Colonnade will become a gateway to holistic growth
and student success across all units and programs. The Colonnade is more than a collection of
introductory courses. It is the core of our academic curriculum. Shared by every student across all
programs of study, it transcends disciplinary boundaries. However, students often do not see the
value of general education coursework. By design, the structure of The Colonnade is scaffolded so
students can use each category (Foundations, Explorations, and Connections) as a building block
for the next. Foundation courses are designed to provide students with effective communication
skills, critical and creative thinking skills, and quantitative reasoning skills. Using the more
concrete skills acquired in Foundations, Explorations courses introduce more complex skills like
leadership, professionalism, cultural competence, and civic engagement. Finally, Connections
courses prompt students to engage in reflective dialogues and consider their WKU journey up to

13



that point and forward to a future of lifelong learning. Connections courses are not just about
acquiring knowledge; they are about becoming curious, adaptable, and intellectually agile. In this
category, students use prior knowledge gained to collaborate and work in teams, demonstrate
evidence of applied and integrated learning, and use information for decision making. The
Colonnade is not prescribed; it evolves with our students, nurturing their intellectual curiosity and
preparing them for a world that demands more than rote memorization. It is not just about fulfilling
requirements; The Colonnade is about igniting a passion for learning that continues beyond
graduation by allowing students to select from a range of courses that meet their degree program’s
needs and align with their interests, as well.

The Colonnade Program Structure

As outlined in our strategic plan, Western Kentucky University (WKU) stands as a “beacon of
learning, an incubator of innovation, and a lighthouse for the community.” Our commitment to
student success is unwavering and ignites “the climb” as students embark on a transformative
journey—a journey that transcends traditional boundaries and elevates the educational experience
for every Hilltopper. The Colonnade offers a scaffolded approach to general education:
Foundations, Explorations, and Connections (Figure 2).

Figure 2

The Tiers of The Colonnade Program

Explorations
(12 hrs.)
- Natural
Social/ i Science/
Behavioral matics
Sciences Mathernel

Foundations
(18 hrs.)

WKU’s Colonnade Program addresses 24 statewide student learning outcomes for general
education, as well as nine institutional outcomes designed to provide a culminating assessment of
student learning throughout the general education program. Each of these outcomes is aligned with
one or more American Association of Colleges and Universities (AAC&U) Liberal Education and
America’s Promise (LEAP) Transferable Learning Outcomes. The LEAP outcome categories are:
a. Knowledge of Human Cultures and the Natural and Physical World
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b. Intellectual and Practical Skills
c. Personal and Social Responsibility Integrative Learning

The statewide student learning outcomes for general education are incorporated into Foundations
and Explorations courses; Connections courses address additional student learning outcomes,
unique to WKU, that are designed to integrate discipline-specific knowledge and skills with the
significant issues arising from our individual and shared responsibility as global citizens. Key
tenets underlying The Colonnade’s organization are those of: (1) progression, emphasizing
continuing development of students’ fundamental skills throughout their entire course of study;
(2) perspective, exposing students to different ways of knowing and/or seeing the world and
themselves; (3) connection, which intentionally involves students integrating knowledge across
disciplines; and (4) application, whereby the general education experience provides students with
opportunities to examine and engage in issues at the local, national, and international level.
Foundations courses ensure that students begin their education with the practical and intellectual
skills necessary for college success and lifelong learning, including written and oral
communication, quantitative reasoning, and evaluation of the artifacts of human expression and
experience. Explorations courses introduce students to discipline-specific concepts, theories,
methodologies, and practices that provide a variety of ways to know and understand the world.
Connections courses direct students to apply and integrate skills attained through Foundations
courses with discipline-specific knowledge and context addressed across the breadth of
Explorations courses; the intent is for students to examine significant issues challenging our
individual and shared responsibility as global citizens. Connections courses thus provide a
capstone experience for The Colonnade. Table 1 illustrates the relationship of these courses to the
tier.

Table 1

The Colonnade Program Requirements
Title of Tiers Credit Hours Required Description, Code & Credit Hours

Foundations 18 College Composition (WC) (3)
Writing in the Disciplines (WC) (3)
Human Communications (OC) (3)
Quantitative Reasoning (QR) (3)
Literary Studies (AH) (3)

World History (SB) (3)

Explorations 12 Arts & Humanities (AH) (3)

Social & Behavioral Sciences (SB) (3)
[Natural & Physical Sciences (NS) (3)
IN'S with lab (SL) (3)
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Connections 9 Social and Cultural (3)

Local to Global (3)

Systems (3)

International Experience (3)

*Courses must be from 3 separate disciplines.

Table 2 indicates the number of Colonnade hours needed for an associate degree:

Table 2

Associate Degree General Education Requirements
Category Description & Content Code Credit Hours

College Composition (WC) 3
Arts & Humanities (AH) 3
Social & Behavioral Sciences (SB) 3
Quantitative Reasoning (QR) OR Natural & Physical Sciences (NS) 3
One Course either Foundations OR Explorations 3

While the Colonnade Program is scaffolded by categories, aside from prerequisite courses, there
is no order in which the courses are required to be taken. Foundations and Explorations courses
are often intermingled on a student’s schedule, but students must have completed 21 hours of
Foundations and Explorations courses before enrollment in Connections courses, or they must
have Junior status (90 credit hours earned or more).

Relationship to The Kentucky Graduate Profile

WKU strives to prepare students not only for their chosen fields but also for life beyond the
classroom. The WKU Colonnade Program, with its emphasis on foundational knowledge, critical
thinking, and interdisciplinary exploration, mirrors this commitment. Simultaneously, NACE and
the Kentucky Council on Postsecondary Education state-wide project, The Kentucky Graduate
Profile (KGP), sets forth the Transferable Skills aspiring graduates should achieve at our public
institutions.

In our pursuit of preparing well-rounded graduates, Kentucky’s public institutions recognize the
importance of specific proficiencies. These skills serve as the bedrock for success in various fields
and have been identified by employers nationally as necessary for workplace success. To achieve
this, we started by exploring the synergy between WKU’s Colonnade Program categories and
their learning outcomes and the 10 Essential Skills as outlined by the KGP. By aligning these
two frameworks, we uncover how WKU’s general education curriculum nurtures these
Transferable Skills. As part of the CPE’s Kentucky Graduate Profile Academy, a delegation of
faculty and staff was selected to attend several required workdays at CPE throughout the year to
draft supporting initiatives. These teams were tasked with exploring how the KGP’s 10 Essential
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1.

Skills could potentially map to current programs and their corresponding learning outcomes.
This crosswalk enabled the WKU QEP leadership and workgroup to begin conceptualizing the
task of mapping the Colonnade courses they teach to the KGP’s 10 Essential Skills.

We share this crosswalk below as a historical reference to the origins of the Toppers R.I.S.E.
basic concepts and hope to use it as a starting point for discussions on how Colonnade courses
might be mapped to the Toppers R.1.S.E. Transferable Skills. We recognize that these alignments
are just starting points and plan to refine them through campus-wide discussions during the first
year of QEP implementation.

The Colonnade categories and their corresponding learning outcomes were mapped, as a starting
point, to the KGP’s 10 Essential Skills through the appropriate crosswalk below:

Effective Communication: These courses focus on mastering the art of expressing themselves
coherently—whether through eloquent prose, persuasive speeches, or engaging presentations.
Colonnade Crosswalk: Human Communication (OC)

Human Communication courses develop foundational skills of critical listening, speaking, and
presentation in a variety of social and cultural contexts. Students will learn to analyze arguments
and to communicate ideas clearly and effectively in oral and written formats. Students will
demonstrate the ability to:

e Listen and speak competently in a variety of communication contexts, which may include
public, interpersonal, and/or small-group settings.

e Find, analyze, evaluate, and cite pertinent primary and secondary sources, including
academic databases, to prepare speeches and written texts.

e Identify, analyze, and evaluate statements, assumptions, and conclusions representing
diverse points of view, and construct informed, sustained, and ethical arguments in
response.

e Plan, organize, revise, practice, edit, and proofread to improve the development and clarity
of ideas.

Critical Thinking: These courses focus on evaluating assumptions and synthesizing
information. Our Hilltoppers will be adept problem solvers and creative thinkers. Colonnade
Crosswalk: Arts and Humanities (AH)
Students analyze concepts, theories, methodologies, and practices from the arts and humanities to
interpret the human experience through literary, visual, and performing arts. Courses offer
opportunities for students to explore cultural expressions and enduring questions about human
experience. Students will demonstrate the ability to:
e Utilize basic formal elements, techniques, concepts, and vocabulary of specific
disciplines within the Arts and Humanities.
o Distinguish between various kinds of evidence by identifying reliable sources and valid
arguments.
e Demonstrate how social, cultural, and historical contexts influence creative
expression in the arts and humanities.
e Evaluate the significance of human expression and experience in shaping larger social,
cultural, and historical contexts.
e Evaluate enduring and contemporary issues of human experience.
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3. Quantitative Reasoning: These courses focus on using data to make informed decisions and
solve real-world problems.
Colonnade Crosswalk: Quantitative Reasoning (OR)
Quantitative Reasoning courses teach students to interpret, illustrate, and communicate
mathematical and/or statistical ideas. Students will learn to model and solve problems. Students
will demonstrate the ability to:
e Interpret information presented in mathematical and/or statistical forms.
e [llustrate and communicate mathematical and/or statistical information symbolically,
visually and/or numerically.
e Determine when computations are needed and execute the appropriate computations.
e Apply an appropriate model to the problem to be solved.
e Make inferences, evaluate assumptions, and assess limitations in estimation modeling
and/or statistical analysis.

4. Interpersonal Skills: These courses focus on appreciating diversity, interacting seamlessly
with people from varied backgrounds, and collaborating across borders.
Colonnade Crosswalk: Social and Behavioral Sciences (SB)
Students explore the human experience using theories and tools of the social and behavioral
sciences. Courses require students to analyze problems and conceptualize the ways in which these
theories and tools inform our understanding of the individual and society. Students will
demonstrate the ability to:
e Demonstrate knowledge of at least one area of the social and behavioral sciences.
e Apply knowledge, theories, and research methods, including ethical conduct, to analyze
problems pertinent to at least one area of the social and behavioral sciences.
e Understand and demonstrate how at least one area of the social and behavioral
sciences conceptualizes diversity and the ways it shapes human experience.
e Integrate knowledge of at least one area of the social and behavioral sciences into issues
of personal or public importance.
o Communicate effectively using the language and terminology germane to at least one
area of the social and behavioral sciences.

5. Adaptability & Leadership: These courses will focus on skills for thriving in shifting landscapes,
leading and supporting others with resilience, and inspiring others toward common goals guided
by empathy and vision.

Colonnade Crosswalk: Connections - Local to Global
Students will examine local and global issues within the context of an increasingly interconnected
world. Courses will consider the origins and dynamics of a global society, the significance of local
phenomena on a global scale, and/or material, cultural, and ethical challenges in today’s world.
Students who complete this course will:

e Analyze issues on local and global scales.

e Examine the local and global interrelationships of one or more issues.

e Evaluate the consequences of decision-making on local and global scales.

6. Professionalism: Displaying integrity, ethics, and accountability within their chosen fields.
Colonnade Crosswalk: Writing in the Disciplines (WC)
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9.

(Note: Professionalism in the discipline will be covered in each major; these courses supplement
the disciplines.) The Colonnade courses associated with Writing in the Disciplines provide
advanced instruction and practice in professional written communication within an academic
discipline. In this course, students become aware of how disciplinary conventions and rhetorical
situations call for different choices in language, structure, format, tone, citation, and
documentation. Students conduct investigations into writing and reading conventions in their fields
and receive advanced instruction in planning, drafting, arranging, revising, and editing discipline-
specific essays. Students will demonstrate the ability to:
e Write clear and effective prose in several forms, using conventions appropriate to the
audience (including academic audiences), purpose, and genre.
e Find, analyze, evaluate, and cite pertinent primary and secondary sources, including
academic databases, to prepare written texts.
e Identify, analyze, and evaluate statements, assumptions, and conclusions representing
diverse points of view, and construct informed, sustained, and ethical arguments in

response.

e Plan, organize, revise, practice, edit, and proofread to improve the development and clarity
of ideas.

e Distinguish among various kinds of evidence by identifying reliable sources and valid
arguments.

Civic Engagement:. In these courses, students will actively participate in shaping society,
addressing pressing issues, and leaving a positive impact.
Colonnade Crosswalk: Connections-International Experience (C-IE) (Note: This will be
redesigned in 2025 to go beyond international experiences and include internships, civic
engagement, and other types of work outside of the classroom.) Students who complete these
courses will:

e Articulate the relationship between ideas, experiences, and place.

e Develop tools to engage with diverse people in the local cultures.

e Explore other peoples' values and clarify their own.

Collaboration: In these courses, students will learn to work successfully in teams with varying
group dynamics and differences.
Colonnade Crosswalk: Connections - Social and Cultural (C-SC)
Students will investigate ways in which individuals shape, and are shaped by, the societies and
cultures within which they live. Courses will consider the ethical questions and shared cultural
values that shape societal norms and behaviors, the independent and collective or collaborative
artistic expression of those values, and/or the role of social and cultural institutions in developing
and sustaining norms, values, and beliefs. Students who complete this course will:

e Examine diverse values that form civically engaged, informed members of society.

e Analyze the development of self in relation to others in society.

e [Evaluate solutions to real-world socio-cultural problems.

Applied and Integrated learning: In these courses, students will engage in making connections
among concepts and experiences so that information and skills can be applied to novel and complex
issues or challenges.

Colonnade Crosswalk: Connections — Systems (CS)
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Students will examine systems, whether naturally occurring or created by humans, by breaking
them down into their component parts or processes and seeing how these parts interact. Courses
will consider the evolution and dynamics of a particular system or systems and the application of
system-level thinking. Students who complete this course will:

e Compare the study of individual components to the analysis of entire systems.

e Analyze how systems evolve.

e Evaluate how system-level thinking informs decision-making. (For example: public

policy, political landscapes, economic structures, cultural phenomena, etc.)

10. Data-informed decision making: In these courses, students will use data-driven metrics to make
decisions without bias or emotion.
Colonnade Crosswalk: Literary Studies (AH)
(Note: This is a hypothetical, reimagined Colonnade category in Foundations dedicated to the
broader notion of literacy [e.g., health literacy, information literacy, data literacy, civic literacy].
Currently, the category is narrowly defined within the boundaries of arts and humanities but
could be expanded to cover a wider definition of the term “literacy.””) Current description:
Literary Studies courses introduce a variety of literature at the college level. Assignments
encourage critique and analysis and give students introductory knowledge of key literary
terms, concepts, and reading strategies. Students apply this knowledge in discussing and
writing about literary texts and consider how literature inscribes the human experience.
Because these classes emphasize the reading of primary texts, instructors will focus on literacy
skills to supplement content coursework.
Students will demonstrate the ability to:
e Utilize basic formal elements, techniques, concepts, and vocabulary of specific
disciplines within the Arts and Humanities.
e Distinguish among various kinds of evidence by identifying reliable sources and valid
arguments.
e Demonstrate how social, cultural, and historical contexts influence creative
expression in the Arts and Humanities.
e Evaluate the significance of human expression and experience in shaping larger social,
cultural, and historical contexts.
e Evaluate enduring and contemporary issues of human experience.
e Read, comprehend, and analyze primary texts independently and proficiently.

QEP Strategic Vision

Toppers R.I.S.E. represents a bold commitment by Western Kentucky University (WKU) to its
graduates. It goes beyond mere planning; it embodies a promise to empower every WKU graduate
with the skills, mindset, and attributes needed for success in their personal and professional lives
through recognizing and reflecting on the skills they develop through both The Colonnade Program
and their degree path of choice. The vision is to cultivate well-rounded individuals who not only
excel academically but also contribute positively to their communities and the world.

The Kentucky Graduate Profile (KGP) outlines the transferable competencies and qualities that
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every graduate from a Kentucky educational institution should possess. These competencies go
beyond subject-specific knowledge and include broader skills and dispositions.

How Toppers R.I.S.E. Supports the Vision:

¢ R -Roadmap: The “Roadmap” component emphasizes the importance of having a clear
path or plan for skill development and personal growth. It represents the strategic direction
that all WKU students follow to achieve their goals.

e I-Integral: The “Integral” part of the vision involves combining knowledge and skills
from various disciplines and encouraging students to see the interconnectedness of
diversity of thought in others to apply a holistic approach to problem-solving. In short, it
is how to weave together different threads of understanding to create a stronger fabric of
knowledge.

e S - SKkills: The “Skills” component focuses on developing specific abilities, competencies,
and proficiencies. It encompasses both hard skills (technical expertise) and soft skills
(communication, teamwork, adaptability, etc.).

e E-Engagement: Experiential learning involves hands-on experiences, internships, co-
ops, and other practical opportunities. It allows students to apply theoretical knowledge in
real-world settings. Through hands-on learning, students gain valuable insights, develop
skills, and build confidence.

Through the coordinated efforts of faculty and advisors, students will be able to see more clearly
how the KGP skills are introduced, practiced, and refined in both their Colonnade course choices
and the coursework in their majors. Through working with student activities, student employment,
and other campus entities, students will also see how the KGP skills are present in other activities
they engage in on campus. Our goal is that students will not only be able to meet employers’ needs
by having these skills, but also be able to communicate which skills they have and at what levels.
In addition, students will identify which coursework led to this development.
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Review of the Literature
Introduction

In recent years, a vast body of literature has emerged around the concept of the “future of work,”
driven by dynamic discussions from academics, think tanks, and policymakers. Labor markets in
both developing and developed countries are expected to undergo significant transformations in
the coming decades, influenced by factors such as emerging technologies, societal shifts, and
economic changes. Scholars have identified major trends, including automation, remote work, and
the rise of the gig economy, as pivotal forces reshaping employment landscapes.

While some predict widespread job displacement due to advancements in Al and robotics
(Brynjolfsson & McAfee, 2014), others highlight the potential for new opportunities through
reskilling and continuous learning (Bessen, 2019). Understanding the multiple futures of work
requires a focus on key labor market dimensions, particularly the technological disruptions,
evolving remote and hybrid work models, labor market transformations, and the increasing
demand for “soft” skills. By synthesizing these insights, the literature continues to build a more
comprehensive picture of the profound shifts anticipated in the future of work and the notion of
human capital.

Higher education institutions face increasing expectations to produce graduates who can adeptly
address contemporary challenges through innovative problem-solving. Policymakers and
employers have consistently advocated for investing in skills-based education to enhance
resilience and facilitate recovery from economic crises (Okay-Somerville & Scholarios, 2019), and
as previously shared, 64% of today’s recruiters do skills-based screenings (NACE, 2025).
Corporate and private industries reinforce this by seeking professionals who can meet the
requirements of emerging markets and trends, including technological advances and generative Al
(Knight & Yorke, 2003). Higher education institutions, however, often receive criticism for not
adequately preparing graduates for the practical realities of their professions. Consequently,
graduate employability has become a central concern driving the missions and visions of our
institutions. To address these challenges, colleges and universities have implemented various
strategies, including developing, enhancing, or consolidating career services, integrating
employability skills into curricula; promoting extracurricular activities; facilitating networking
and internship opportunities with employers; supporting students’ leadership and entrepreneurial
development; encouraging global competence; and cultivating and embedding critical thinking in
their overall learning experiences (Schwab, 2018). In summary, these initiatives enable higher
education institutions to construct an institutional narrative centered around employability.

According to Causevic (2022), it is important to note that the terms “employability” and “career
readiness” are, by definition, interchangeable, but the latter is most often used in higher education
because, to practitioners, a college education goes beyond merely getting a job. Instead, the phrase
is widely employed in the literature to describe the same concept. ACTE recognizes “career
readiness skills,” such as critical thinking and social responsibility, referring to the fundamental
academic abilities that allow students to apply their knowledge to real-world situations, both in the
workplace and daily life, hence the growing interest in career readiness within post-secondary
institutions.
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The Colonnade Program at WKU was designed to allow students to develop the foundational
skills required to learn the specific disciplinary tools and skillsets needed to succeed in their
chosen fields. Toppers R.I.S.E. seeks to emphasize key skills that both local employers and
employers nationally say are most needed in their new employees, with a focus on
communication and critical thinking.

Theoretical Underpinnings

Human capital refers to the collective knowledge and skills of citizens and remains the United
States” most vital resource. Developing human capital requires a national high-performing
educational system for maintaining and enhancing necessary skills. Unfortunately, one-sixth of
U.S. adults lack a high school diploma, 40% of high school graduates are academically
underprepared, and only about 60% of college students earn a degree within six years (Palmer,
2024). The situation is further exacerbated by rising costs and declining revenues, which worsen
the already critical state of human capital, making it difficult to address social and economic
inequalities (Savi¢, 2020). This scenario exemplifies what political economists describe as a
“common pool problem” (CPP) (Schweizer & Juhola, 2024). When higher education is treated as
a public good, the CPP leads to significant distortions in the production and consumption of
undergraduate education. When the CPP becomes more severe, as seen in today’s postsecondary
education landscape, bold action is necessary to prevent it from becoming a permanent crisis, or
“tragedy of the commons” (Benjamin, 2011). What remains uncertain is whether higher education
can solve this issue before it is too late. While some selective colleges and research universities
may remain unaffected due to their prestige, most institutions will feel the impact. The long-term
concern is that the undergraduate CPP could become a permanent crisis, marked by insufficient
resources and a lack of political will to resolve it (Schweizer & Juhola, 2024).

Given the size and significance of the postsecondary CPP, there is an urgent need to establish
comprehensive general education programs focused on the communication of skills necessary to
lead the future. A primary goal should be to develop pedagogies, including communication of
skills development, that faculty can seamlessly integrate into their teaching. These teaching
methods can also help shed some light on the true costs of student learning, identify best practices,
and evaluate the effectiveness of accountability systems. Central to this is the notion that fostering
collaboration among experts in multi- and transdisciplinary pedagogy contributes to our
understanding of how people learn. Faculty from various disciplines must play a crucial role in
this initiative.

The first step in tackling the postsecondary CPP is acknowledging its existence. Leaders from both
within and outside higher education must collaborate to restructure postsecondary education,
ensuring it provides all citizens the opportunity to maximize their potential by enhancing their
knowledge and skills. This will require a renewed emphasis on improving the quality of teaching
and learning and likely substantial restructuring across the postsecondary sector.

In higher education, our central focus is the transference of knowledge from experts/faculty to

learners. Since there is an exchange of goods/services involved in this relationship, knowledge
transfer through education is a commodity. Commodification has been a central process in
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capitalist market economies and has increasingly included various forms of knowledge for decades
as part of capitalism’s expansion. To understand knowledge, both epistemological and ontological,
as a commodity, it is important to envision knowledge as a public good. A significant portion of
the knowledge transferable for successful development is not development of tasks, products, or
processes but rather foundational nuances like organizational membership, active and informed
citizenship, living healthier lives in environmentally supportive ways, understanding through
collaboration and communication, and designing economies that foster growth. In educational
institutions, this brand of knowledge is gained through general courses, in-class and out-of-class
activities, and experiential learning. And delving into the future, knowledge extends beyond
collecting best practices and successful anecdotes; it involves analyzing why certain sets of
solutions are effective in some situations but not in others (Stiglitz, 1999). Using the connections
among systems, design, and futures thinking serves as the foundation for situating Topper R.I.S.E.
not only in theoretical frameworks, but practical applications as well.

Systems Thinking

Peter Senge, a leading authority in organizational development, is renowned for his pioneering
ideas on the learning organization. Senge’s (1990) landmark book, The Fifih Discipline: The Art
and Practice of the Learning Organization, suggests that organizations/institutions must engage
in continuous learning and adaptation to thrive in an ever-changing environment. Central to
Senge’s philosophy is the concept of systems thinking, which he identifies as the “fifth discipline”
that unifies the other four: personal mastery, mental models, building shared vision, and team
learning. Systems thinking provides a framework for understanding the interconnectedness of
various elements within a system, rather than viewing them as isolated cause-and-effect
relationships. It highlights the importance of seeing the whole picture and recognizing patterns and
connections that may not be immediately apparent. This approach enables organizations to
pinpoint leverage points where targeted actions can lead to significant and lasting improvements.
By incorporating systems thinking, organizations, including universities, can better manage
complexity, avoid unintended consequences, and develop more sustainable and effective solutions.

Higher education plays a crucial role in systems thinking by fostering a holistic understanding of
complex systems and their interconnections that goes beyond knowledge of a particular field. In
the context of higher education, systems thinking encourages educators, administrators, and
students to view educational institutions not as isolated entities but as parts of a larger,
interconnected system. This perspective helps in identifying and addressing the root causes of
issues rather than just their symptoms. For example, systems thinking in higher education can lead
to more effective decision-making by considering the broader impacts of policies and practices.
Employing systems thinking in the curriculum can assist in aligning school initiatives, improving
instructional methods, increasing operational efficiency, and enhancing student outcomes. By
closely monitoring and analyzing student data, administrators can make informed adjustments to
budgets and resources, ensuring that the most critical needs are met (American University, 2020).
Additionally, systems thinking promotes collaboration across different departments and
disciplines, fostering a more integrated and cohesive approach to embedding workforce-ready
skills into the curriculum (Sanders & Ferrall, 2021). This holistic view is transferable for preparing
students to navigate and address the complexities of the real world, ultimately contributing to a
more sustainable and effective educational system. Systems thinking is about understanding and
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optimizing the broader system’s dynamics and interconnections, and Toppers R.I.S.E. will use this
lens to help students find greater value in their Colonnade coursework. Although systems thinking
situates institutions in theory, there is a need for incorporating a more human-centered approach
that emphasizes understanding and addressing the needs and experiences of users at a more
granular level.

Design Thinking

Design thinking is an innovative, human-centered approach that has been increasingly integrated
into higher education to address complex challenges and foster creativity. It also involves the
processes of empathy, ideation, prototyping, and testing to create innovative solutions that are
desirable, feasible, and viable. Unlike the systems thinking approach, this methodology
emphasizes pedagogies that allow students and educators to collaboratively develop solutions that
are both practical and innovative (McLaughlin, et al., 2022) (Figure 3). By focusing on the needs
and experiences of end-users, design thinking encourages a deeper understanding of problems and
promotes the generation of diverse ideas. This iterative process not only enhances problem-solving
skills but also prepares students to tackle real-world issues with a creative and adaptive mindset
(Gilbert et al., 2017). These initiatives aim to equip students with the skills necessary to navigate
an increasingly complex world, fostering innovation and collaboration, skills that they begin to
develop within The Colonnade Program. By integrating design thinking into the curriculum, higher
education institutions can create more engaging and effective learning experiences, ultimately
preparing students to become proactive and resourceful leaders in their respective fields (Catlett-
Miller, 2023).

Systems thinking, in contrast, emphasizes understanding the interconnections and dynamics within
an entire system. It involves examining how various components of a system interact and influence
one another to identify patterns and leverage points for change. As shown in Figure 2, systems
thinking focuses on seeing the big picture and comprehending the underlying structures that drive
behavior within a system, whereas design thinking is user-centered and outcome-focused. This
approach is particularly valuable for addressing complex problems that require considering the
interactions between multiple factors to achieve sustainable solutions.

Figure 3
Design vs. Systems Thinking

Design Thinking Systems Design

Source: Design Thinking & Systems Design - What's the Difference? https://www.linkedin.com/pulse/design-
thinking-systems-whats-difference-si-london-hub/
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Combining systems thinking and design thinking frameworks fosters a comprehensive approach
to problem-solving. This integration enables students to grasp the intricate relationships within a
system while also considering human needs and perspectives. As a result, they can develop
innovative solutions that address entire problems rather than isolated parts. By examining the
system as a whole and understanding the interactions between its elements, students can identify
root causes and create solutions that address the entire system, not just its symptoms—a skill often
noted as lacking by employers. Design thinking's emphasis on empathy and user-centered
solutions enhances creative ideation, leading to more innovative and transformative outcomes.
This combined approach not only results in more sustainable solutions but also improves decision-
making by incorporating both problem identification and solution identification (Figure 4).

Figure 4
Problem vs. Solution Identification

Systems
Problem Thinking Solution
Identification + Design Identification
Thinking

Futures Thinking

Futures thinking is a structured and intentional approach to exploring and preparing for potential
future scenarios (Figure 5). It differs from design thinking because it involves considering various
possibilities, identifying trends, and imagining different outcomes to better understand and shape
the future. Futures thinking encourages looking at a range of potential futures rather than trying to
predict a single outcome. This helps in understanding different scenarios and their implications.
By analyzing current trends, signals of change, and emerging technologies to anticipate how they
might evolve and impact the future, educators have a better idea of how to teach the future
workforce. By considering multiple future scenarios, futures thinking helps build resilience and
adaptability, allowing students as well as faculty to better navigate uncertainty and change. Futures
thinking is a proactive approach that prepares students for the future by exploring various
possibilities and making strategic decisions based on informed insights.
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Figure 5
Future vs. Design Thinking
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Source: Futures Thinking and Design Thinking Simply Explained. https://medium.com/design-bootcamp/future-thinking-and-
design-thinking-simply-explained-d65716d67651

Note: HMW = “How might we,” a design thinking method that uses question-framing techniques to rephrase a problem statement
into an open-ended question that encourages creative brainstorming and exploration of potential solutions during the "Ideate" stage
of the design thinking process

The integration of augmented reality, mixed reality, and machine learning into classrooms has
revolutionized scholarly discussions worldwide. The future workforce will inevitably need to adapt
to these advancements and be prepared for the changing job landscape. As higher education
professionals design future curricula, they must recognize their role in equipping students with the
necessary knowledge, skills, and abilities to succeed in this evolving workforce. According to
McKenzie, over 375 million jobs are expected to be displaced and replaced with new ones by 2030
(as cited in Manyika et al., 2017).

By 2030, the job landscape is expected to undergo significant changes due to technological
advancements and evolving societal needs. Increased automation and Al integration will likely
reduce the demand for roles such as office staff and production workers, while boosting the need
for high-skill workers, especially in healthcare and STEM fields. New professions will continue
to emerge to meet the evolving needs of the workforce, focusing on optimizing remote work and
integrating extended reality technologies. As certain jobs are displaced, there will be a growing
need to support upskilling and reskilling efforts to ensure workers remain competitive in the new
job market.

Since changes occur in the workforce rapidly, many students leave the universities with degrees
that are obsolete in just a few years (Ingersoll, et al., 2021). The ability of students to understand
the cone of possibilities for future employment allows them to make agile changes and pivot skills
for new opportunities. By actively incorporating future thinking into college curriculum design,
institutions can better prepare graduates with the necessary skills and adaptability to thrive in the
evolving workforce.

With that in mind, faculty must design a curriculum that places the future workforce front and
center. For example, WKU is exploring the incorporation of emerging technologies, developing
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critical thinking and adaptability skills, integrating real-world applications through projects and
internships, fostering interdisciplinary learning, and actively monitoring industry trends to align
curriculum with future job demands, all while prioritizing skills like creativity, collaboration, and
lifelong learning as core components. A future-focused college curriculum would actively scan for
patterns and trends in advancements in industries and incorporate topics such as artificial
intelligence, data analytics, automation, and virtual reality.

Along those lines, prioritizing skills such as critical thinking, problem-solving, communication,
collaboration, adaptability, resilience, and emotional intelligence in the classroom is transferable
for navigating a changing workforce, and students need to know that this starts within their general
education curriculum and that it is not limited to their program classes. This approach encourages
students to connect knowledge across different disciplines by offering cross-functional projects
that promote innovative thinking. This can also be taught outside the classroom. Designing
community-engaged projects that mirror real-world challenges allows students to apply their
knowledge to solve complex problems and develop practical skills. Embedding a culture of futures
thinking, creative problem-solving, and user-centered approaches encourages students to develop
self-directed learning skills, access ongoing professional development opportunities, and stay
updated with industry developments, ensuring students can adapt their skills in an ever-changing
environment.

The "cone of future possibilities" (Figure 6) in workforce development is a visual representation,
depicted as a cone shape, illustrating the range of potential future scenarios for employment.

Figure 6
Cone of Futures Thinking and the Workforce
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Source: Theory of Change: https://sjef.nu/theory-of-change-and-the-futures-cone/

There is a wide spectrum of possible outcomes, from highly probable to highly improbable, as the
future unfolds, highlighting that the future is not linear and there are numerous potential paths
ahead depending on various influences and decisions made today. The narrow end of the cone
represents the present, with the wider end signifying the increasingly diverse range of potential
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futures further into time. Within the cone, different future scenarios can be categorized as
"probable," "plausible," and "possible," with the most likely outcomes closer to the center and less
likely ones towards the edges (van Galen, 2018). Technological advancements, economic trends,
demographic shifts, regulatory changes, and societal factors can all influence the shape and breadth
of the cone, impacting the range of potential workforce scenarios. By exploring the wider range of
possibilities, students can proactively identify potential disruptions or emerging trends that could
significantly impact their workforce needs. Understanding the "cone of possibilities" can help
faculty and students make more informed strategic decisions about acquiring Transferable Skills
for a variety of future scenarios

The Role of Reflection

Because students do not always recognize their learning in the moment, reflection is key to
closing the loop and allowing for consideration of what to do next with their new knowledge and
skills (Ash & Clayton, 2009). The critical role of reflection in fostering deeper learning among
university students is present in the literature. Reflection, often conceptualized as the active
process of contemplating experiences to gain new understanding and meaning, moves beyond
mere recall to engage students in critical self-assessment and the integration of new knowledge
with existing frameworks (Dewey, 1933; Schon, 1983). Numerous studies highlight that without
intentional reflection, learning can remain superficial, limited to rote memorization rather than
the development of transferable skills and conceptual understanding (Moon, 2005). Reflection
allows students to actively engage with their learning journey, including identifying gaps in their
knowledge, refining their problem-solving strategies, and internalizing complex concepts, which
can lead to long-term retention of the reflected-upon information as well as improved academic
performance.

The benefits of incorporating reflective practices extend across diverse academic disciplines and
pedagogical approaches. In health professions education, for example, reflection is consistently
identified as a cornerstone for developing clinical reasoning, empathy, and professional identity
(Mann et al., 2009). Medical students who engage in structured reflection on patient encounters
report improved diagnostic accuracy and communication skills, demonstrating how reflection
bridges theoretical knowledge and practical application. These practices move beyond simply
consuming course content to cultivating higher-order thinking skills essential for future
professional success. Well-designed and intentionally assigned reflective activities assist students
in connecting theory to practice, making informed decisions, and adapting to new challenges.

Furthermore, reflection serves as a vital mechanism for promoting metacognition and self-
regulated learning, empowering students to take greater ownership of their educational path.
Metacognition, or "thinking about thinking," involves students becoming aware of their own
cognitive processes, monitoring their comprehension, and evaluating the effectiveness of their
learning strategies (Flavell, 1979). When students are prompted to reflect on their learning
processes — how they approached a task, what challenges they encountered, and how they
overcame them — they develop a deeper understanding of their own strengths and weaknesses as
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learners (Zimmerman & Schunk, 2011). This self-awareness enables them to adjust their study
habits, seek help if needed, and set realistic goals. It is our hope that by educating our faculty
about the KGP’s Transferable Skills alongside Cosby’s (2014) Professional Competency Model
and coursework reflection activity that as our students progress through Colonnade and their
programs beyond that, they will be more cognizant of the skills they are developing and which
they need to improve upon.

Summary and Conclusions

WKU’s Colonnade Program, particularly the Connections category, was designed to incorporate
systems thinking and both local and global design thinking. Many courses in the Explorations
category highlight the connections between interrelationships and dynamics within systems,
illustrating how they contribute to human growth, societal changes, and pattern identification.
Beyond systems thinking, various courses adopt a human-centered approach to problem-solving
and innovation, encouraging students to define the root causes of problems and develop viable
solutions. By integrating futures thinking into faculty pedagogy and curriculum through Toppers
R.I.S.E., faculty and students will be better equipped to explore and prepare for the ever-changing
future workforce. The frameworks of systems, design, and futures thinking promote a holistic view
of the world, foster innovation and adaptability, identify leverage points for change, create user-
centered solutions, and prepare students for multiple outcomes. Toppers R.I.S.E. aims to assist
students in improving their ability to communicate these experiences and the skills gained through
their time at WKU, starting with their Colonnade coursework and beyond that, during the job
application and interview processes.

Broad-based Support

The collective commitment of WKU’s faculty, staff, and students contributes to a thriving
university community. By collaborating on issues related to student success, we prepare graduates
who are not only workforce-ready but also equipped to make meaningful contributions to society.
Student success is also a shared responsibility that extends beyond the classroom. At WKU, faculty
and staff, administration, alumni, and community members play critical roles in supporting
students’ holistic development, preparing them for the workforce, and contributing to society. In
turn, the success of our QEP involves a joint effort to enhance teaching, learning, and support in
units across campus to collaborate with students to co-create initiatives, programs, and resources
that address their needs. Through these partnerships, our campus community will foster a sense of
ownership and empower students to actively shape their educational experiences. In designing
Toppers R.I.S.E., it was important for our teams to be inclusive of various organizational units on
campus, including academic affairs, enrollment management, student affairs, advising, career
services, housing and residence life, and faculty who teach in The Colonnade Program. Coordinated
efforts ensure that students receive comprehensive guidance, both academically and personally. In
summary, the collective commitment of WKU stakeholders and constituents contributes to a
thriving university community.

Participation in topic selection
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To gain widespread support and buy-in, all faculty and staff were invited to attend one of four
meetings, including online, to generate overarching ideas for the next QEP. In August of 2022, the
Provost sent a campus-wide email inviting faculty and staff to attend one of several focus group
discussions to determine WKU’s next Quality Enhancement Program (Appendix 2). The focus
groups were held in the Provost’s suite during the months of September and October. After ideas
were developed, the groups convened once again to choose the top ideas. Seven were chosen as
contenders:

1. The Kentucky Graduate Profile
2. Expanded University Experience
3. Student Wellness

4. Literacy

5. Career Development

6. Improved Advising

7.

Experiential & Applied Learning

In November 2022, a survey (Appendix 3) was distributed to all faculty and staff, asking them to
rank various topics. The majority prioritized the Kentucky Graduate Profile’s (KGP) Transferable
Skills, followed by Experiential & Applied Learning (Appendix 4). Since these Transferable Skills
encompass literacy, applied learning, career development, and advising improvement, WKU can
address five of the seven proposed areas under one initiative. Once the focus was determined,
Deans and staff leadership appointed representatives to assist in designing the QEP. These sub-
committees were tasked with using the 2023-2024 year to determine how their specific areas fit
into the proposed QEP.

After several exploratory meetings, the committee was divided into four sub-committees to focus
on: a) faculty development, b) academic advising, c) career services, and d) The Colonnade
Program. Each committee was provided with a template to complete and submit by the end of the
2024 semester (Appendix 5).

Introducing Toppers R.L.S.E. to Campus

In Spring 2025, the QEP Director began to introduce Toppers R.I.S.E to the campus. She hosted
16 “Coffee Talk” 30-minute webinars, to which 90 faculty and staff logged in. She also offered
to meet with leadership for each of WKU’s colleges and WKU Libraries. Additionally, the QEP
Director met with the Associate Director of Advising, the Associate Director of Career
Development, the Associate Director of Student Activities, and the Assistant Director of First
Year Programs for Housing and Residence Life to discuss how their activities and contacts with
students could be used to educate students about the KGP’s Transferable Skills and how they
extend beyond the classroom and into their on-campus programming, activities, and student
employment opportunities.

The QEP Director also solicited names for a QEP Student Focus Group. These students met for
two hours, during which they brainstormed ideas of how to market Toppers R.I.S.E. to peers and
gave feedback on the QEP draft. They also shared a willingness to be part of a QEP Ambassador
program to continue their involvement. They liked the ideas of the QEP, with several wishing
someone had helped them see the importance of their Colonnade coursework before taking those
classes.
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Each meeting was an open conversation about the purpose and intent of Toppers R.I.S.E. and
how their programs and units aligned with its proposed outcomes. The reception was positive in
every meeting and discussion.

Conclusion: It Takes a Team

In addition to the essential work of teaching employability skills in the classroom and providing
KGP Transferable Skills-focused academic advising, Toppers R.I.S.E. is designed to promote a
holistic approach to student success and ensure the long-term impact of the initiative. Through
high-impact practices such as first-year experiences, study abroad programs, experiential
learning, and community-based research, students gain real-world perspectives and develop
intercultural competence by integrating academic learning with community engagement.

These experiences serve as a cornerstone of Toppers R.I.S.E., helping students build critical,
valuable, and transferable skills such as communication, teamwork, civic responsibility, and
social awareness. However, acquiring these skills is only part of the equation. Equally important
is the ability to clearly articulate and demonstrate these competencies to potential employers,
graduate programs, and professional networks. Toppers R.I.S.E. supports this by embedding
opportunities for reflection, self-assessment, and skill translation throughout the student
experience.

Personalized support through degree pathways, career planning, and advising further reinforces
this approach. For example, the Career Development Center offers individualized counseling to
help students explore career options, identify strengths, and set professional goals. Career
coaches also facilitate employer connections through job fairs, networking events, and skill-
building workshops, where students learn how to present their experiences and qualifications
effectively. Additionally, the Career Development Center prioritizes access to internships,
especially for students who may face barriers to such opportunities, ensuring equitable access to
career-building experiences. Students who fully engage with Toppers R.I.S.E. will be
encouraged during and after their Colonnade completion to seek out these services to help
continue to see the alignment between Colonnade, courses in their chosen programs, and the
careers they are working toward.

This integrated collaboration between Academic Affairs and Student Affairs exemplifies how
WKU is not only helping students to see the value in their foundational courses that comprise
The Colonnade program but also in preparing students to succeed in the workforce and to
confidently communicate the value of all of their education and experiences. In doing so,
Toppers R.I.S.E. advances both student development and institutional goals for career readiness.
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Focus

Introduction

The primary focus of Toppers R.I.S.E. is to enhance students' ability to effectively communicate
to potential employers how their academic experiences have equipped them with the Toppers
R.I.S.E. 10 Transferable Skills, translating these into valuable workplace competencies. According
to our survey of area employers (Appendix 1), Transferable Skills such as critical thinking,
problem-solving, teamwork, and communication are highly valued across various industries. By
helping students to understand that they begin working with these skills in their Colonnade courses
and emphasizing the reflection up on and articulation of these skills, WKU’s QEP aims to ensure
that students can clearly and confidently convey their competencies on resumes, job applications,
and during interviews. By integrating these components, Toppers R.I.S.E. not only develops
students' Transferable Skills but also ensures they can effectively communicate these skills to
potential employers, thereby enhancing their employability and career success.

First, Toppers R.I.S.E. integrates the identification and communication of Transferable Skills into
the curriculum. This integration begins with Colonnade courses and ideally extends to all program
courses. Alongside embedding these skills into the curriculum, faculty will encourage students to
engage in activities and assignments, some of which might be reflective, that help them recognize
and articulate the skills they are developing through their coursework, internships, and
extracurricular activities.

This approach allows students to better understand how their Colonnade coursework connects with
their programs of study, introducing, developing, and reinforcing the Kentucky Graduate Profile’s
(KGP) skills in the former and working toward mastery in the latter. Through this process, students
will be better equipped to identify and communicate their competencies, making them more
competitive in the job market. Toppers R.I.S.E. will promote a holistic educational experience by
ensuring that students not only acquire these essential skills but also understand how to effectively
convey them to potential employers, including selecting evidence of their achievements to include
in an online portfolio. Some comprehensive approaches might include:

1. Skill Mapping: Helping students map their academic and extracurricular experiences to
specific Transferable Skills.

2. Reflective Assignments: Encouraging students to reflect on their learning experiences
and articulate the skills they have gained.

3. Portfolio Development: Assisting students in creating portfolios that showcase their
skills and achievements.

4. Workshops and Seminars: Offering sessions on the Transferable Skills, resume writing,
interview preparation, and professional communication to enhance students' ability to
present their skills effectively.

5. Faculty Training: Providing faculty with the tools and resources needed to integrate skill
identification and communication training into their courses.

By implementing these strategies, Toppers R.I.S.E. aims to ensure that students can confidently
and clearly communicate their Transferable Skills, thereby enhancing their employability and
career readiness.
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Second, Toppers R.I.S.E. enhances the advising system, empowering students to take more active
roles in their course scheduling. By having faculty identify which Colonnade courses address each
transferable skill, advisors and students can easily identify skills that have not yet been developed
through the students' Colonnade coursework. This allows for more informed course selection,
ensuring that students not only fulfill their general education requirements across each Colonnade
tier but also practice and develop all 10 Transferable Skills. This improved advising system ensures
that students not only meet their academic requirements but also more intentionally develop a well-
rounded skill set that enhances their employability and readiness for the professional world.

Third, while beyond the assessment scope, Toppers R.I.S.E. will encourage students to engage
with the Career Development Center throughout their college journey, rather than just at the end.
Workshops and seminars will provide practical guidance on resume writing, cover letter
preparation, and interview techniques, with an emphasis on highlighting their experiences with
each of the skills that today’s workplaces demand.

Fourth, as students progress through their college careers, these collaborations with Advising and
Career Services along with completing their Colonnade courses, reflecting on their skill
acquisition, and creating an online portfolio, can be used to fulfill the requirements for a badge,
showing achievement of Topper R.I.S.E. Transferable Skills and the student’s ability to articulate
their personal experiences with each.

Outcomes-based Logic Model

WKU developed a logic model using the following outcomes:

By the end of the Colonnade Program, at least 80% of students assessed will:

e demonstrate competency in targeted KGP skills (critical thinking, written/oral
communication) by achieving milestone level 3 or higher on artifacts assessed using the
corresponding AAC&U LEAP VALUE rubrics.

e (1) report Early Application (level 3) or higher in targeted KGP skills (critical thinking,
written/oral communication) on the NACE Career Readiness Student Competency
Assessment, and (2) earn a score of 3 or higher on their written reflection of skill
development as assessed using the KGP Reflection Scoring Rubric.

Using backwards design, we started with short-, medium-, and long-terms then envisioned the

outputs (activities and participation) we desired. From there, we identified the inputs (investments)
necessary to achieve the outcome (Figure 7).
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Figure 7
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Faculty Development

Although there might not be a direct connection between faculty development and graduate
employability, faculty development is critical to the success of the Toppers R.I.S.E. Using the
Professionalism Competency Model (PCM) (see Figure. 8), Cosby (2014) described how faculty
development worked in conjunction with curriculum and assessment to develop students’
professional competencies and make them work-ready graduates. While faculty are likely teaching
these skills already in their courses, McKinney et al. (2021) posited that most of those who are
doing so probably do not directly point this out to students as to how their classroom learning maps
to the skills employers are seeking.

Figure 8
Professionalism Competency Model
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Throughout the implementation of Toppers R.I.S.E., WKU will encourage and support faculty and
staff in their revision and re-visioning of materials to ensure students are gaining experience with
the Transferable Skills. The WKU Center for Innovative Teaching and Learning (CITL) will be
integral to coordinating and implementing programming to educate our faculty about the KGP,
systems thinking, design thinking, futures thinking, and the PCM, and then to help them develop
curriculum around the Skills. This will include a discussion of how faculty can help students to see
how their coursework translates into Transferable Skills, which later can be represented on their
job application materials that they craft with the assistance of the Career Development Center. The
PCM will be presented as the preferred way to encourage metacognitive reflection on coursework
to help students to realize their achievements and discover gaps in skills.
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Faculty development related to Toppers R.I.S.E. will include webinars, workshops, panel
discussions, Communities of Practice, and more. Using the Transparency in Learning and
Teaching (TILT) Higher Education framework, faculty will be provided extra resources to revise
curriculum in a manner that allows students to understand why they are doing what they are doing
and what specific skills they can demonstrate because of taking the course (Winkelmes, 2013).
TILT is a teaching strategy that focuses on making the learning process clear and understandable
for students and involves clearly explaining the purpose, tasks, and criteria for assignments and
activities. This approach helps students understand not just what they need to do, but why they are
doing it and how they can use those skills in the workplace.

Research has shown students perform better when they understand the purpose and criteria of their
assignments, allowing them to focus on what is important for success on the assignment (Graff,
2021; Winkelmes, 2023; Bahena, et al., 2024; Ojha, et al., 2024). Using TILT can also make a
significant difference in student engagement and success, creating a more inclusive and effective
learning environment. CITL has been offering programming on the TILT model for over two years
and will continue to do so in support of the QEP. Because of the varied ways in which student
affairs personnel and other staff educate and interact with our students, such knowledge would be
valuable to them for the planning of their programming, as well. In addition, TILT creates a sense
of belonging in the classroom, especially for those from underrepresented groups, and can help
reduce achievement gaps by providing all students with the same clear information and support
(Winkelmes, 2023).

In addition to TILT, faculty will have the opportunity to participate in development opportunities
focused on the future of work. These events will be designed to enhance participants' ability to
think innovatively and strategically, generate new ideas, and approach problems from different
perspectives. Faculty will learn principles for developing and implementing effective strategies,
enabling them to communicate the transferability of classroom skills to the ever-changing global
market characterized by volatility, uncertainty, complexity, and ambiguity (VUCA) (Bennett &
Lemoine, 2014). This involves understanding the "big picture" concerning curriculum, embracing
forward-thinking/future-thinking pedagogy, and anticipating future changes and challenges. These
seminars, workshops, and presentations will be valuable for faculty and staff at all levels, helping
them to develop the skills needed to navigate complex environments and drive campus innovation.

Staff Development: Advising & Degree Pathways

WKU has a centralized advising team for first- and second-year students, as well as consultation
provided by faculty as students move into their majors. Creating seamless pathways among course
schedules, course and program management, and career pathways and planning allows advisors,
faculty, and students to play an active role in developing the skills necessary for success after
graduation. To encourage students to work toward mastery of communicating the Transferable
Skills, we will create a badging program that students can include on resumes and professional
media, as well as discuss in interviews. To complete the requirements for the badging, advisors
will help students navigate their academic journey, providing guidance, support, and
encouragement.
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Plan for Implementation

The overall goal of Toppers R.1.S.E. is to ensure that WKU students know, as they go through their
coursework—both within Colonnade and within their majors—what Transferable Skills they are
developing and that they can then articulate their new skillset alongside the coursework that they
submit as artifacts of that learning. This builds on the critical thinking and communication skills
of the last two QEPs to produce a more well-rounded graduate of our institution. As The Colonnade
Program celebrates its 10" anniversary, we also see how it aligns with the KGP’s Transferable
Skills and can be improved to best suit today’s students to be as prepared as possible in the job
market.

Integral to the success of Toppers R.I.S.E. is faculty understanding of the KGP’s 10 Essential
Skills, which will be presented to students in the more marketable language of Transferable Skills
as part of this QEP, and how they are represented in coursework, particularly The Colonnade
Program. During Year 1, the QEP Director, in collaboration with WKU’s Center for Innovative
Teaching and Learning (CITL), will facilitate a Community of Practice for Colonnade faculty
focused on developing resources to help others be successful in their QEP integration while
developing their skills. At the conclusion, we will invite exemplary members of this cohort to be
QEP Scholars who will commit to one year of service, with the possibility to renew for each of the
remaining four years for the QEP cycle. As part of their service, they will encourage faculty within
their colleges to adopt the ideas and practices of the QEP. While the focus of our QEP is on seeing
the identification of the KGP skills in Colonnade courses, the hope is that this truly becomes
campus culture and the skills are identified throughout every course and program, as well.

As part of that PLC, together with (CITL), we will offer a series of professional development
activities for participants to learn more about the Transferable Skills the TILT Framework and
Cosby’s (2014) Professionalism Competency Model so that they might more effectively teach their
peers about the skills and possible ways to implement and assess them in their courses and how to
help students to understand which skills they are developing within each course they complete.
The QEP Director will work with CITL to offer workshops and Communities of Practice to
Colonnade faculty each year.

Since CITL has been offering workshops and consultations about the TILT Framework for over
two years, this is not a new idea on our campus, but the number of faculty who use it is still small.
This method of constructing assignment prompts is integral to Toppers R.I.S.E. and we will
continue to offer this training and support throughout the QEP. This will be done by the staff at
CITL, the QEP Director, by faculty who have successfully integrated the use of this model into
their course design, and perhaps by the QEP Scholars. We will also provide development over
Dana Cosby’s (2014) Professionalism Competency Model and how faculty can teach students how
to identify Transferable Skills in all their classes. Because Dr. Cosby (now Henson) is faculty in
the Gordon Ford College of Business, she will be able to assist in these development opportunities
and will give faculty a tried-and-true method for how to emphasize the Transferable Skills being
taught within their curriculum, no matter what the discipline.

For participation in all these offerings, we will offer documentation of assisting with the
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implementation of Toppers R.I.S.E. that faculty can include in their yearly portfolios for
continuance, promotion and tenure, and evaluation.

The QEP Director, alongside the Associate Director of Academic Advising will offer sessions to
help both ACDC advisors and faculty advisors to learn about the KGP Transferable skills, the
QEP, and how to use the Degree Audit to guide a discussion with students about selecting classes
that will allow them to begin their development of all ten skills, if possible.

In Fall 2025, we will also train advisors and program coordinators, as well as other academic
personnel, on how to talk about the Toppers R.I.S.E. Transferable Skills when advising students
for registration and interacting with prospective and incoming students. The QEP Director will
work with the Colonnade Director and Registrar in gathering the skills of focus for each Colonnade
course from program coordinators, as well as what level on a scale of Introduce, Develop,
Reinforce, Master (IDRM), though no Colonnade courses are anticipated to rise to the Mastery
level. The skills of focus will be integrated into the Degree Works degree audit system so that
when advisors and students run a degree audit, they can see which skills have been worked on in
which courses, as well as which skills still need to be covered in future coursework.

To ensure that students are properly introduced to Toppers R.I.S.E., the QEP team will meet with
Housing and Residence Life staff about how to best incorporate an orientation to M.A.S.T.E.R.
(Making Academic and Social Transitions Educationally Rewarding) Plan, WKU's transition
program for all new undergraduate students. This one-week residential program features
“breakout” style sessions where the QEP Director will help students to reframe Colonnade from
being “classes to get out of the way” to “classes where important foundations for success are built”
and how the Transferable Skills can help them throughout Colonnade and into their majors. A
similar session will be done for the New Member Symposium for Greek Life. There has also been
discussion of sponsoring a social event in the evening for MASTER Plan participants to raise
campus awareness of the QEP.

Our last task in preparation for the start of Toppers R.I.S.E. will be to identify criteria for and
mechanisms needed to be in place to award badges related to students participating in the QEP via
taking Colonnade courses, attending a MASTER Plan or Greek Life info session, and participating
in an Advising Workshop as well on reflecting to share their basic knowledge of the Transferable
Skills.

39



QEP Timeline
Year 1 (Fall 2025 — Spring 2026)

In our first year, we will introduce Toppers R.I.S.E. to the campus community. For incoming first-
year students, this will happen at M.A.S.T.E.R. Plan, an extended orientation in which >90% of
first-year students participate, and the New Member Symposium for students in Greek Life. For
faculty and staff, the introduction will happen at both Convocation and New Faculty Orientation.
This will include sharing information about the QEP and how to get involved in it if they teach
Foundations courses or are an advisor or career counselor.

During Year 1, we will work with Institutional Research to identify and ask program coordinators to
communicate with their faculty who teach Colonnade courses to indicate via a Google form which
of the Transferable Skills are practiced in their courses, along with mapping their courses to the
IDRM levels and including this information in their course syllabi so that students will know what
is expected of them for each skill when they register for classes. This information will be added
into the Degree Works auditing system, which will require coordination with the Registrar, so that
both advisors and students can see it each time they run a degree audit. We will also provide a
spreadsheet of courses for each skill to advisors to assist students in taking courses that will expose
them to the KGP skills through the Colonnade program, like the course listing that is provided
now on the WKU Colonnade website.

Additionally, it is anticipated that as the timeline of Toppers R.I.S.E. progresses, since students
will be accustomed to seeing the Transferable Skills on their Colonnade course syllabi and
discussed in those classes, this program will naturally expand beyond Colonnade and into the
programs, especially in capstone courses. After the Spring 2025 introductory webinars, some
programs had already planned to do this, and it is expected that more will follow.

The campus introduction campaign for students beyond M.A.S.T.E.R. Plan may consist of
information at undergraduate recruitment events, at events such as the Majors and Minors Fair,
and tabling in the Centennial Plaza and Downing Student Union with associated swag to have a
chance to talk to current students about the Transferable Skills and Toppers R.I.S.E. and how the
QEP will help them going forward. We hope to use our student advisory board to assist in this, as

college students have been found to better receive some information when delivered by their peers
(Hill et al., 2021).

Toppers R.I.S.E. will also have a dashboard in the Suitable App, which students will be introduced
to at M.A.S.T.E.R. Plan. Students will have a chance to earn an “Early Riser” badge by attending
an advising workshop, meeting with their advisor, meeting with a career counselor, and submitting
a reflection by the end of their first semester. We will also use Suitable for students to track which
classes helped them to learn about which skills and to begin creating a portfolio of artifacts of their
choosing that show how they demonstrated each skill. These artifacts could be papers, slide decks,
links to oral presentations, or any other work the student chooses to preserve. At the end of each
semester, they will have the opportunity to include a reflection that discusses the skills they
practiced and how, so that they will have this information for future reference when later applying
for internships and jobs. Other badges are under development to encourage students to build their
abilities with each Transferable Skill and to encourage reflection and portfolio building. In the
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Suitable app, students earn points toward badges for their participation in activities in the app and
activities they attend, which generates a leaderboard. We expect this to be a motivating factor for
participation, in addition to the benefits that documenting their skills as they go along will have on
preparing them to discuss their skills in their job application materials and at interviews in the
future.

For faculty and staff development, we will schedule workshops and webinars hosted by CITL on
the TILT model. This will enable us to recruit for the QEP Scholars and educate faculty and staff
on how to use the TILT model to improve their curricula and programming. We will focus on
inviting those who interact with first-year students, those who teach Colonnade courses, and those
who advise students, both for Colonnade and their programs, but the programming will be open to
all members of the university community. This will be followed up with another semester-long
Community of Practice through CITL, limited to Colonnade course faculty, to help faculty protect
time to work on converting their course materials to use the TILT model and Cosby’s (2014)
Professional Competencies Model and activities for reflection while also developing resources that
they believe faculty in their home colleges will find useful.

Additionally, for faculty and staff development, we will hold Toppers R.I.S.E. advising workshops
to help them to understand our vision for how they can help students better understand the
Transferable Skills and QEP.

To reinforce the value of the Transferable Skills, we will also hold student workshops through
ACDC to help them learn more about the Transferable Skills and how they can best present
themselves to employers via their résumés and interviews. This will include best practices for
writing cover letters that will be submitted to Al systems now used by many employers, résumé
tips, and ideas for how to discuss the skillset they have developed through Colonnade and their
majors in an interview. We will also use the Suitable app to help students track their progress with
the 10 Transferable Skills and to begin building a portfolio of work that demonstrates them.

We will initiate our Assessment Plan and adjust programming and evaluation as necessary.

Years 2-4 (Fall 2026- Spring 2029)

Faculty and staff professional development will continue in Years 2-4, including working with
Institutional Research to identify Colonnade faculty who have not yet been working with the QEP,
Colonnade, or are new to the institution. We hope to start Fall 2026 with an extended workshop
with a TILT expert to further encourage the use of this model throughout campus, not only in
Colonnade but also with the academic programs. Each year will include another semester-long
Community of Practice through CITL to help faculty protect time to work on converting their
course materials to use the TILT model and Cosby’s (2014) Professional Competencies Model.

Our team will:
e Continue to work with Colonnade faculty for new courses to input Transferable Skills and
mapping levels into Degree Works.
e Continue to promote the Transferable Skills and Toppers R.I.S.E. to students at
M.A.S.T.E.R. Plan, undergraduate recruitment events, the Majors and Minors fair, and
hold tablings.
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e Continue to train new advisors.

e Continue to hold extracurricular engagement opportunities for students through ACDC.
e Using Suitable, we will encourage students to upload artifacts that they can later include
in a portfolio, document the skills they have worked on each semester, and reflect on

those experiences.
e We will do yearly assessments and make adjustments to programming and evaluation as
necessary.

Year 5 (Fall 2029 — Spring 2030) Final QEP Assessment

While faculty and staff professional development and student awareness activities will continue,
we will work in Year 5 to pull together our data to assess the success of Toppers R.I.S.E.
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Resources

Institutional Commitment

Sufficient financial resources have been identified and earmarked to support implementation
consistent with the implementation timeline, including a QEP recurring budget line for QEP
personnel, stipends, travel, supplies, and equipment, and one-time funds for the kickoff in Fall
2025. In addition to monetary resources, advisory boards and additional scholars will be appointed
to provide guidance, oversight, and support throughout the QEP initiative process, ensuring that
the project stays on track and meets its objectives

QEP Director

The QEP Director is charged with building campus-wide awareness and understanding of the
Kentucky Graduate Profile’s 10 Essential Skills, promoting professional development
opportunities for faculty and staff, fostering student involvement and commitment, and
maintaining regular communication with the campus community. The Director is a full-time,
tenure-track faculty member with a two-course release each semester and will give 50% of their
time/effort in the summer. The QEP Director possesses the following:

1. A deep understanding of the Colonnade General Education Program,

2. The willingness and ability to work with diverse groups of faculty and staff in advancing
the goals and outcomes of the QEP, and

3. Strong organizational, operational, and communication skills.

Specific duties of the QEP Director include:

e Assisting individual faculty and departments in further embedding Kentucky Graduate
Profile’s 10 Essential Learning Outcomes, the Transferable Skills, into Colonnade
courses.

e Coordinating and communicating QEP goals, objectives, and initiatives to students,
utilizing advising, admission, and living-learning community staff.

e Working with the Colonnade Director and Committee on embedding (introducing,
developing, and reinforcing) Kentucky Graduate Profile’s 10 Essential Skills in WKU’s
General Education program, The Colonnade.

e Organizing and promoting Center for Innovative Teaching and Learning (CITL)
opportunities for professional development related to the pedagogical best practices in
grounding student learning outcomes in the Kentucky Graduate Profile’s 10 Essential
Skills.

¢ Forming and leading a QEP advisory group to provide informed feedback, help shape
implementation, and evaluate the success of QEP initiatives.

e Working closely with the Assistant Provost for Institutional Effectiveness & Engagement
to ensure the successful implementation and assessment of Toppers R.1.S.E.

The QEP Director will be the liaison between the QEP Team (which includes the QEP Advisory
Board, the QEP Student Advisory Board, and the QEP Scholars) and the administration.
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QEP Advisory Board

The QEP Director will assemble a group of faculty and staff who represent each of the colleges
and the Student Affairs units. This Board will be convened to solicit feedback and ideas and to
assist with implementation and assessment throughout the QEP. The Board will also work with
the QEP Director to share with deans, department chairs, and program coordinators the results of
the yearly assessment so that adjustments might be made to assignments or instruction to improve
students’ learning.

QEP Student Advisory Board & Ambassadors

The QEP Director has assembled a representative group of undergraduate students to assist with
gaining the student perspective on the QEP and promoting the QEP among students. These
students represent each of the colleges, the Student Government Association, our campus
ambassadors, the Spirit Masters, student leaders from Admissions and Housing, and leaders from
Greek Life. All were recommended by advisors as reliable, involved students on our campus. While
they were initially brought together for the purpose of a focus group before the completion of the
QEP’s drafting, they suggested that a set of QEP Ambassadors would be of interest to them to help
other students better understand what the QEP was and how to leverage it. We will also explore
training The Writing Center’s tutors to specifically mentor students on the Transferable Skills of
focus, Effective Communication, and Critical Thinking in the work brought to The Writing Center.

Key Responsibilities:

e Implementation Leadership Among Peers: Assist with the implementation of the QEP,
ensuring alignment with the university's strategic goals, accreditation requirements, and
outcomes of Toppers R.I.S.E.

e Collaboration: Work closely with the QEP Director and peers to promote engagement
and participation in QEP activities among students. This might include participating in
training sessions about the KGP and QEP, participating in QEP-related workshops or
panels for students or faculty and staff, and meetings to support the QEP.

e Communication: Maintain clear and consistent communication with the QEP Director.

e Adyvising on TILTed Assignment Prompts: Provide feedback when asked on
instructors’ assignment prompts that have been revised to use the TILT model.

QEP Scholars

The QEP Scholars will be selected via two methods. First, the Community of Practice in Fall 2025
will culminate in the invitation of interested individuals who would like to work in support of the
QEP. If all spots are not filled, the QEP Director will issue a call for nominations among the
Colonnade faculty for those who are known for their implementation of any of the Kentucky
Graduate Profile’s 10 Essential Skills in their Colonnade courses to be QEP Scholars. These
stipended faculty will share their ideas and implementation of the skill(s) they command and will
be involved in faculty development events. The commitment will be one year with the possibility
for renewal for the duration of this QEP.
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The Scholars will play a pivotal role in leading the implementation and assessment of the QEP.
This assignment involves collaborating with faculty, staff, and students to enhance and ensure that
the student learning outcomes of Toppers R.I.S.E. are met continuously. The QEP Scholars will
be responsible for developing and executing strategies to achieve the goals outlined in the QEP,
as well as assisting with assessment and reporting as needed.

QEP Scholars’ Key Responsibilities:

e Implementation Leadership: Assist with the implementation of the QEP, ensuring
alignment with the university's strategic goals, accreditation requirements, and outcomes
of Toppers R.I.S.E.

e Assessment and Evaluation: Will use tools developed and selected by the Director of
the Burch Institute to measure the effectiveness of QEP initiatives. Analyze data and
prepare reports to inform decision-making and continuous improvement.

e Collaboration: Work closely with faculty, staff, and students to promote engagement
and participation in QEP activities. Help facilitate workshops, training sessions, and
meetings to support QEP initiatives. This might also include working closely with faculty
regarding adjustments to assignments should yearly assessment results or QEP Student
Ambassadors’ feedback indicate a need for revision.

e Communication: Maintain clear and consistent communication with all stakeholders
regarding QEP progress, challenges, and successes. Prepare and present updates to
university leadership and accreditation bodies when requested.

e Research and Best Practices: Stay informed about current trends related to transferable
skills and employment post college graduation. Apply this knowledge to improve QEP
strategies and outcomes.

e Documentation: Ensure thorough documentation of all QEP activities, assessments, and
outcomes. Maintain accurate records for accreditation purposes.

Center for Innovative Teaching and Learning (CITL)

The Center for Innovative Teaching and Learning supports the mission of the university by
administering and facilitating professional development opportunities for faculty, staff, and
graduate students. CITL will partner with the QEP Director and QEP Scholars to raise awareness
of the QEP and coordinate professional development events related to the QEP. CITL’s role will
also include instructional designers working closely with faculty regarding their implementation
of TILT in their courses or adjustments to assignments, should yearly assessment results or QEP
Student Ambassadors’ feedback indicate a need for revision.

The Kelly M. Burch Institute for Transformative Practices in Higher Education

Burch Institute at WKU “supports innovative and transformative practices and research initiatives
related to student success and that advance the mission of the university. The Institute is designed
to encourage cross-divisional collaboration and welcomes innovative ideas from faculty, staff, and
students” (About the institute, 2020). The Director of the Burch Institute will partner with the
QEP Director for assessment and other QEP-related reporting as needed.
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Other Expenses

There will be other expenses associated with the QEP, such as: promotional materials (e.g., t-
shirts, water bottles, stickers); fees for speakers and workshops for faculty; travel to the yearly

SACSCOC conference and other conferences as deemed appropriate; software and other

materials needed for assessment.

QEP Budget Overview, Projected

Table 3

Projected FY 24 - FY 30 Budget Overview

Expenditure Category

Budget

Budget

Budget

Budget

Budget

Budget

Salaries Contingent: Salary
for QEP Director (AY -
$24k plus 1.5 Months
Summer Salary)

35,100.00

35,300.00

35,500.00

35,750.00

36,000.00

36,240.00

Stipends: Faculty
development, up to 10 QEP
scholars to work in tandem
with CITL and one
Colonnade Director; other
faculty who provide
assessment assistance.

18,000.00

26,000.00

26,000.00

26,000.00

26,000.00

26,000.00

Stipends: Faculty (10)
@$500.00 who provide
assessment assistance
during the summer months

5,000.00

5,000.00

5,000.00

5,000.00

5,000.00

Fringe Benefits

12,744.00

15,912.00

15,960.00

16,020.00

16,080.00

16,137.60

Course Reductions (2 per
semester for QEP Director
and 1 per semester for
Colonnade)

20,000.00

20,000.00

20,000.00

20,000.00

20,000.00

20,000.00

General Supplies &
Administrative: FY 25
includes a fall kickoff in the
afternoon after convocation;
cover marketing & materials

2,245.00

6,600.00

15,545.00

6,600.00

9,545.00

Kickoff Speaker Fall 2025

14,000.00

TILT Speaker/workshop,
Spring 2026

8,100.00

Travel: FY 24 SACSCOC
Conference (x2); FY 25-28
SACSCOC + Other relative
Conferences; FY 29
SACSCOC Conference (x2)

15,000.00

15,000.00

15,000.00

15,000.00

15,000.00

8,000.00

Total

100,844.00

141,557.00

124,060.00

133,315.00

124,680.00

120,922.60

Total QEP Expenditures:

$745,378.60
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Assessment Plan

Student Learning Outcome 1 (SLO 1):

By the end of The Colonnade Program, at least 80% of students assessed will demonstrate
competency in targeted KGP skills (critical thinking, written/oral communication) by achieving
milestone level 3 or higher on artifacts assessed using the corresponding AAC&U LEAP VALUE
rubrics.

Faculty Role in Alignment and Artifact Submission

All Colonnade courses, regardless of tier (Foundations, Explorations, Connections), will be
required to identify which of the ten Kentucky Graduate Profile (KGP) skills they address
(alignment). Faculty will identify which of the KGP skills are assessed via the Key Assessment
Artifact submission(s). For each selected skill, faculty must also indicate the level of emphasis
within the course: Introduced, Developed, or Reinforced. (“Mastered” is reserved for assessment
within students’ major programs).

Courses producing assessable artifacts aligned to one or more of the targeted KGP skills (critical
thinking, written communication, or oral communication) will upload student artifacts to a
centralized assessment database each academic term.

Sampling Strategy

To ensure a representative evaluation of student skill development, we will implement a
stratified random sampling approach aligned to the structure of The Colonnade Program and the
developmental progression of skill development. The sampling matrix below (Table 3) is
designed to address the three targeted KGP skill areas at each of the three developmental levels
(Introduced, Developed, and Reinforced) for a total of nine sampling strata. We will use random
sampling within each stratum.

Table 4
Sampling Strategy
Introduced Developed Reinforced
Critical Thinking 30 30 30
Written Communication 30 30 30
Oral Communication 30 30 30
Total 90 90 920

A total of 270 unique artifacts will be collected and scored annually, distributed evenly across
these nine strata. Each artifact will be double-scored by trained QEP Scholars using the
appropriate AAC&U LEAP VALUE rubric, resulting in 540 total scores per year. This sample
size provides sufficient power to generalize findings across the Colonnade population while
ensuring that each QEP Scholar will be assigned a manageable number of artifacts to score each
year (approximately 50 total or 25 per semester).
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Assessment Instruments

Each artifact will be assessed using the relevant AAC&U VALUE rubric, selected based on the
target skill identified by the course (i.e., Critical Thinking, Oral Communication, Written
Communication). The VALUE rubrics (Appendices 6, 7, and 8) are nationally recognized,
research-based instruments that employ a four-point scale that maps well to the developmental
trajectory defined by WKU’s adaptation of the KGP: Benchmark (Introduced), Milestone 2
(Developed), Milestone 3 (Reinforced), and Capstone (Mastery - reserved for majors).

Scorer Training and Calibration

To ensure scoring reliability and consistency, all QEP Scholars will participate in annual
calibration sessions facilitated by assessment coordinators. These sessions will:

e Review the purpose and structure of the VALUE rubrics

e Orient scorers to the logistics of the artifact repository and digital scoring system
e Use benchmark artifacts to establish common expectations

e (alibrate scores to investigate interrater reliability

Annual norming sessions will be held to ensure that any new QEP Scholars are trained and
returning scholars continue to be calibrated. Each artifact will be scored independently by two
QEP Scholars. In cases where significant scoring discrepancies arise (more than two points), a
third Scholar will be assigned to provide an adjudicating score.

Baseline and Target Scores

In Year 1 of implementation, we will establish baseline performance levels by scoring the full
annual sample (270 artifacts across 9 strata) using each of the AAC&U LEAP VALUE rubrics.
This baseline data will inform our incremental goals for subsequent years and provide a starting
point for longitudinal tracking. The student learning outcome sets a long-term target of an
average of 80% or more of artifacts assessed demonstrating competency (milestone level 3 or
higher) on each KGP skill. Progress toward this target will be monitored annually against the
Year 1 baseline. If the initial baseline performance is significantly lower than 80%, we will
establish interim goals to demonstrate incremental improvement over time.
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Student Learning Outcome 2 (SLO 2):

By the end of The Colonnade Program, at least 80% of students assessed will (1) report Early
Application (level 3) or higher in targeted KGP skills (critical thinking, written/oral
communication) on the NACE Career Readiness Student Competency Assessment, and (2) earn a
score of 3 or higher on their written reflection of skill development as assessed using the KGP
Reflection Scoring Rubric.

Faculty Role in Embedding Reflection and Self-Assessment Opportunities

Faculty teaching Colonnade courses that submit Key Assessment Artifacts for SLO 1 will also
encourage students to complete the NACE Career Readiness Student Competency Assessment
and a brief written reflection on their skill development. Faculty will embed the following
common reflection prompt within the course’s end-of-term activities:

Prompt: Reflect on how this course helped you develop your critical thinking and/or
communication skills. Provide specific examples of your growth and describe how you
might use these skills in future academic, personal, or professional settings.

This prompt is designed to elicit intentional self-reflection. Faculty will decide if they
incorporate the prompt as a graded or ungraded class activity but will not be responsible for
scoring the reflections for assessment purposes. These reflections, alongside the NACE self-
assessment, will be collected through the centralized assessment infrastructure for scoring by
trained QEP Scholars.

Sampling Strategy

All students enrolled in Colonnade courses that submit Key Assessment Artifacts for SLO 1 will
also be encouraged to complete the NACE Career Readiness Student Competency Assessment as
part of the end-of-course process. Because the instrument is self-administered, requires no
scoring by QEP Scholars, and is embedded into the existing QEP infrastructure, we will collect
and analyze data from the entire population of students participating (census) in artifact
submission.

Written reflections will be collected and sampled using the same stratified strategy as noted in
the sampling strategy section for SLOI.

Assessment Instruments

1. NACE Career Readiness Student Competency Assessment - a self-report tool that
asks students to rate their level of development in each of the eight NACE competencies.
The QEP assessment team will analyze student responses in the areas of critical thinking
and communication (Appendix 9). The four-point scale includes the categories Emerging
Knowledge, Understanding, Early Application, and Advanced Application.
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2. KGP Reflection Scoring Rubric (Appendix 10) — A direct assessment instrument
designed to measure metacognitive awareness of skill development. The rubric includes
three criteria: recognition of skill development, connection to course experiences, and
metacognitive insight. Each criterion is scored on a four-point scale. Students’ written
responses to the common reflection prompt will be scored by trained QEP Scholars using
this rubric.

Scorer Training and Validation

QEP Scholars will receive training in scoring student reflections using the QEP Reflection
Scoring Rubric. In Year 1, the rubric will be piloted exclusively by the QEP Scholar team to test
for usability and clarity. As part of this pilot, we will conduct a Lawshe content validity analysis,
asking content experts to rate the essentiality of each rubric criterion to ensure the instrument
adequately captures the intended construct of student metacognition regarding skill development.

Scorer calibration sessions will be conducted annually to establish interrater reliability and
scoring consistency, like the protocol used for SLO 1 artifact scoring.

Baseline and Target Scores

In Year 1, we will collect NACE self-assessment data and scored reflection responses to
establish baseline measures for both instruments. The long-term goal for the self-assessment is
that at least 80% of students will report reaching level 3 (Early Application) or higher in both
critical thinking and communication (oral/written). For the reflection, we will analyze average
total rubric scores and identify the percentage of students achieving proficiency across all rubric
dimensions. If baseline results fall below the 80% threshold, incremental benchmarks will be
established for continuous improvement to achieve 80% proficiency by the end of the QEP
period.
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Process Monitoring and Implementation Assessment Plan

While the primary focus of this QEP assessment centers on the student learning outcomes
(SLOs), we recognize that implementation will require the successful execution of key activities.
Consequently, we will monitor several short-term outcomes and outputs that reflect the
necessary foundational processes for the QEP to achieve longer-term goals. These measures are
not designed to evaluate construct quality or impact, but rather they are intended to monitor
implementation elements such as course alignment, artifact submission, scorer calibration, and
student participation to ensure these activities are occurring as planned. These descriptive
indicators will help us identify early barriers, support continuous improvement, and reinforce
institutional accountability throughout the life of the QEP.

We will monitor:
1. Colonnade Course Alignment Completion

e Construct: Number and percentage of Colonnade courses that have completed alignment
of course outcomes to KGP skills, identified Key Assessment Artifacts, and indicated the
level of emphasis (Introduced, Developed, Reinforced). NOTE: All 10 KGP skills will be
mapped across The Colonnade, but the QEP assessment focus is limited to Critical
Thinking, Oral Communication, and Written Communication

e Rationale: Alignment ensures courses are structured to contribute to the assessment of
student learning outcomes. Without this foundation, artifact collection and outcome
measurement are not possible.

e Measure: Percent of eligible Colonnade courses with complete (KGP skill, emphasis
level, and accessibility) alignment documentation on file.

o Target: 75% of eligible courses aligned by the end of Year 1; 100% by the end of Year 2
and maintained thereafter.

2. Artifact Submission Compliance

e Construct: Percentage of eligible Colonnade courses that submit required student
artifacts into the centralized assessment system each semester.

e Rationale: Reliable and representative data collection depends on consistent artifact
submission across The Colonnade Program. Sampling can only occur if sufficient
artifacts are submitted.

e Measure: Percent of required artifacts submitted relative to expected submissions each
academic term.

e Target: 75% submission rate each term beginning in Year 2 of implementation.

3. Faculty Engagement in Calibration and Training

e Constructs: Participation rate of QEP Scholars in annual calibration and scoring training
sessions. Artifact scoring reliability targets.

e Rationale: Reliable assessment of student artifacts depends on normed scoring practices
and trained raters.
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Measure: Percentage of QEP Scholars attending calibration training and demonstrating
scoring agreement.

Target: 100% of QEP Scholars trained annually, with 85% or higher interrater
agreement on benchmark samples.

4. Student Participation in Self-Assessment

Construct: Percentage of students in selected Colonnade courses who complete the
NACE self-assessment instrument and written reflections.

Rationale: Student self-report data provides the indirect measure of their perceived
development of key competencies described in SLO 2. The direct measure of their
perceived development helps triangulate inferences made about SLO 2.

Measure: Course-level participation rates in completing the NACE self-assessment and
written reflections.

Target: 50% or higher completion rate in sampled Colonnade courses beginning in Year
2.

5. Utilization of Assessment Data for Continuous Improvement

Construct: Evidence that assessment findings are reviewed and used by faculty and
leadership to inform instructional decisions and curricular adjustments.

Rationale: Closing the loop is a key expectation of the QEP process and essential for
sustaining meaningful change. We cannot and should not collect these data without
systematic review and adjustments.

Measure: Documented examples of sharing analyses with academic leaders; documented
examples of data-informed action.

Target: Multiple examples of analyses and adjustments each academic year beginning in
Year 2.

6. TILT Training and Assignment Integration

Construct: a.) Number and percentage of Colonnade faculty who complete CITL TILT
training; b.) number and percentage of assignments that align with TILT principles (SLO
1)

Rationale: TILT-aligned assignment design supports students’ awareness of and
engagement with targeted KGP skills.

Measure: a.) Track the number and percentage of Colonnade faculty completing TILT
training; b.) Evaluate the assignments leading to artifacts submitted for SLO 1 with brief
TILT-alignment scoring tool (Appendix 11)

Target: a.) 75% of Colonnade faculty trained in TILT by end of Year 2; b.) 75% of
assignments submitted for SLO 1 rated as “TILT-aligned” by Year 3
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Table 5

Student Learning Outcome Assessment Plan Table Based on Toppers R.1.S.E. Logic Model (Figure 7)

Student Sample Instrument Indicator Responsible Party Timeline/Frequency

Learning

Outcome
SLO #1: Stratified sample (see | LEAP VALUE rubrics | By the end of QEP Director Artifacts collected
Students associated narrative) | [Critical Thinking, Colonnade, 80% of organizes data and scored per
demonstrate of aligned artifacts. Written assessed artifacts collection and semester
observable 3x3 stratified matrix = | Communication, Oral | scored at milestone analyses
growth in KGP 270 artifacts per year. | Communication] level 3 or higher on Data is analyzed and
skills. LEAP VALUE rubrics | QEP Scholars score reported annually

artifacts

SLO #2: Census approach, NACE Competency By the end of QEP Director Assessments
Students including all Assessment Tool - Colonnade, 80% of organizes data completed each
demonstrate submissions of NACE | Student Version students assessed collection and semester
metacognitive student self- [Critical Thinking and | report Early analysis
awareness of assessments Communication] Application (level 3) Data is analyzed and
KGP skills or higher on NACE reported annually
development rubrics
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Table 6

Process Monitoring and Implementation Assessment Plan

Engagement in
Calibration and

calibration scores on
benchmark artifacts

annually; 85% or
higher interrater

Committee; QEP
Director

Construct Unit of Analysis Instrument/Measure Indicator/Target Responsible Party Timeline/Frequency
1. Colonnade All eligible Colonnade | Alignment submission | 75% aligned by the QEP Director; Monitored each
Course Alignment courses form (KGP skill, end of Year 1; 100% Department Heads semester; reported
Completion emphasis level, by the end of Year 2, annually
accessibility) and maintained

thereafter
2. Artifact Courses selected for Artifact submission 75% submission rate | QEP Director; Each academic term
Submission artifact submission logs each term beginning Colonnade faculty
Compliance in Year 2
3. Faculty All QEP Scholars Attendance logs; 100% trained Assessment Annual training prior

to scoring

Self-Assessment

completion data

beginning in Year 2

Training agreement
4. Student Students in selected NACE self- 50% or higher Course Instructors; Each academic term
Participation in Colonnade courses assessment completion rate QEP Coordinator

5. Utilization of
Assessment Data for
Continuous
Improvement

Academic units;
leadership teams

Documented examples
of data use (meeting
notes, revised syllabi,
etc.)

Multiple documented
examples each
academic year

QEP Director; QEP
Advisory Board;
Deans; CITL

Reviewed and
compiled annually

6. TILT Training
and Assignment
Integration

a.) Colonnade faculty;
b.) Artifact
assignments

a.) CITL training
records; b.) TILT-
alignment rubric for
assignments

a.) 75% faculty trained
by end of Year 2; b.)
75% of artifacts TILT-
aligned by Year 3

CITL; QEP Director;
Assessment
Committee

a.) Monitored
annually, b.) Each
semester
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Appendix 1: Results of Employer Surveys
Employer Perceptions of New Hire College Graduates' Competencies

How would you rate the overall competency of new hire college graduates in your organization?

11 responses

® Poor

@ Below Average
@ Average

® Good

@ Excellent

W

Please evaluate the following competencies of new hire college graduates in your
organization.

B \erySatisfied M Satisfied [0 Neutral [l Dissatisfied [l Very Dissatisfied

w0 w0 W02
> \v‘a‘%d) ?&Q“

S . &
3o o 0%° o
s o
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Which of the following skills do you consider most critical for your organization? (Select all that
apply)

12 responses

Effective Communication 11 (91.7%)
Critical Thinking 10 (83.3%)
Creativity 3 (25%)
Quantitative Reasoning 6 (50%)
Interacting with diverse backgr... 5(41.7%)
Adaptability] 9 (75%)
Professionalism 9 (75%)
Civic engagement|—0 (0%)
Collaborating and Teamwork 9 (75%)
Applied and integrated learning 2(16.7%)
nformtion use for decision mak... 7 (58.3%)

0.0 25 5.0 7.5 10.0 12.5

How important is it for new hire college graduates to have strong skills in Effective
Communication?

12 responses

@ Notimportant

® Somewhat Important
@ Important

@ Verylmportant
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How important is it for new hire college graduates to have strong skills in Critical Thinking?

12 responses

@ NotImportant

@® Somewhat important
@ Important

@ Verylmportant

How important is it for new hire college graduates to have strong skills in Quantitative Reasoning?

12 responses

® Notimportant

@® Somewhatimportant
@ Important

@ Veryimportant

How important is it for new hire college graduates to have strong skills in Collaboration and

Teamwork?
12 responses

® Notimportant

® Somewhatimportant
@ Important

@ Veryimportant
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What specific skills do you find most lacking in new hire college graduates?

Adaptability, Resourcefulness (ability to find solutions without direct involvement from a
supervisor)

Most organizations rely on Windows Office products, but there appears to be a lack of skill with
even basic items in Excel, Word, and Powerpoint. Occasionally there is also a disconnect with
professional communication.

Problem Solving, engaging with other generations, critical thinking

Problem solving, independent thinking, self motivation.

Limited or no experience using Microsoft Office

We have been fortunate to work with very skilled graduates.

taking initiative and rationalizing next steps

Creatively coming up with new ways to solve problems

Only manufacturing experience...and that comes with time.

Self management and self direction

Communicating in person

What recommendations do you have for universities to better prepare students for the
workforce?

Professional communication, specifically email communications would be helpful if it was
emphasized. So many students grew up with and utilize Google Docs, that they don't have the
skills to utilize the equivalent Microsoft Office products used by companies.

Increased training in active listening, two-way communication, time management, emotional
intelligence, especially self-awareness. Critical Thinking that fosters creative solutions and being
open to new ideas.

Self motivation, problem solving, critical thinking- real world examples.

Communication, Attendance and Collaboration should be demonstrated in all areas of learning.
Encourage internships or part-time work in their fields.

integrated practical experience within the course work

If possible, ask students to show/be creative on projects

I recommend that you encourage internship and/or coop opportunities within the workforce of
interest.

Al AT AT AT Al

Being able to know when it's best to effectively communicate in person vs. behind a screen.
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Any additional comments or suggestions?
We've had to put an enormous training investment into our employees- new hires included to

teach them problem solving, critical thinking, etc to make them a viable employee for us

Most of our new graduates have trouble communicating timely and effectively. Timeliness and
Attendance don't seem to be a concern for many.

Real-world projects

We have been very happy with the recent graduates that we have hired

Remind your students that real world and book knowledge doesn't always go hand in hand.
Agility is very important when it comes to the real world.
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Appendix 2: Focus Group Invitation

1Al
WKU

Office of the Provost and Vice President for Academic Affairs

PROVOST'S MESSAGE

Dear Colleagues,

The Provost Office invites you to take part in a focus group discussion to provide perspectives on
what should be WKU’s next Quality Enhancement Program (QEP). Western Kentucky University
will submit its 10-year documentation for reaffirmation of regional accreditation to the Southern
Association of Colleges and Schools Commission on Colleges (SACSCOC) in 2025. Part of the
reaffirmation process is the development of a Quality Enhancement Plan (QEP), which, “reflects
and affirms a commitment to enhance overall institutional quality and effectiveness by focusing on
an issue that the institution considers important to improving student learning outcomes and/or
student success.”

As a part of our initial stage of determining the next QEP, we are reaching out to key
stakeholders to obtain ideas and insights into possible QEP topics that can improve student
learning and/or student success across campus. Your important input will be used to guide the
determination and design of a comprehensive QEP project for WKU.

A round of faculty and staff focus groups will be conducted in September of 2022. Upcoming focus
group opportunities are listed below. Please select the link below and complete the registration
form for your chosen focus group based on your campus role.

After you complete registration you will receive an e-mail confirmation, please hold that time on
your calendar. The meetings will take place in Wetherby 227 and additional materials will be sent
to you prior to your scheduled meeting. Thank you for your interest and input.
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Faculty Quality Enhancement Plan (QEP) Focus Group
Max participants = 20
Tuesday, September 6 9:00a - 10:00a
Wetherby 227

Staff Quality Enhance Plan (QEP) Focus Group
Max participants = 20

Thursday, September 8 1:30p - 2:30p

Wetherby 227\

Faculty Quality Enhancement Plan (QEP) Focus Group
Max participants = 20

Wednesday, September 14 9:00a - 10:00a

Wetherby 227

Staff Quality Enhancement Plan (QEP) Focus Group
Max participants = 20
Wednesday, September 14 10:30a - 11:30a
Wetherby 227

Faculty Quality Enhancement Plan (QEP) Focus Group
Max participants = 20
Wednesday, September 14 3:00p - 4:00p
Wetherby 227

Faculty Quality Enhancement Plan (QEP) Focus Group
Max participants = 20
Tuesday, September 27 3:00p - 4:00p
Wetherby 227

Staff Quality Enhancement Plan (QEP) Focus Group
Max participants = 20
Wednesday, September 28 3:00p - 4:00p
Wetherby 227

Staff Quality Enhancement Plan (QEP) Focus Group
Max participants = 20
Thursday, September 29 3:00p - 4:00p
Wetherby 227
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Appendix 3: Final Topic Selection Invitation

M
WKU

Office of the Provost and Vice President for Academic Affairs

PROVOST'S MESSAGE

Dear Colleagues,

As you know, in 2025 Western Kentucky University will submit its 10-year documentation for
reaffirmation of regional accreditation to the Southern Association of Colleges and Schools
Commission on Colleges (SACSCOC). Part of the reaffirmation process is the development of a
Quality Enhancement Plan (QEP) that “reflects and affirms a commitment to enhance overall
institutional quality and effectiveness by focusing on an issue that the institution considers
important to improving student learning outcomes and/or student success.”

During Spring and Fall semesters of 2022, we invited the campus community to provide QEP ideas
that would improve student learning outcomes and/or student success in the form of a proposal, as
well as the opportunity to participate in faculty, staff, and student focus groups. This process was
extremely productive and many excellent project ideas were proposed and discussed. After looking
at all the data collected from these processes, seven common threads emerged as potential
candidates WKU’s next QEP.

We are now seeking your help, one last time, in selecting the final topic. The link below is a survey
giving our entire campus community the opportunity to rank-order these seven ideas according to
preference.

https://wku.col.qualtrics.com/jfe/form/SV_6ihuYBZrP1xIrhA (survey on next page)

Thank you for all the time and input you have given to help make this a truly collaborative
process.

Sincerely,

Robert “Bud” Fischer

Provost and Vice President for Academic Affairs
Western Kentucky University

Bowling Green, KY 42101

Office: (270) 745-2297

Email: robert.fischer@wku.edu

Web: www.wku.edu/academicaffairs
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11l WKU

Once again, thank you for your participation in this process. Selecting our next QEP is an important task and
collaboration is key. Below are the seven common threads that emerged as potential campus-wide projects aimed at
enhancing WKU's overall quality and effectiveness in terms of student

success. To continue the QEP determination process, please rank-order the seven topics according to your preference.

Thank you for your participation.

Place a one (1) in the box to the left for your first choice, a two (2) for your second choice, a three (3) for your
third choice, and so on, with 7 being your last choice. When you are finished, please click the arrow and the
bottom of the survey to submit your ranking.

e}

TIhe Graduate Profile: The "Graduate Profile" refers to workforce skills based on the 10 Essential Skills
identified by higher education organizations and workforce professionals as learning outcomes all graduates
need for success in their chosen fields of study. Click here for more information.

& i : The Expanded First Year Experience (FYE) program would include offering a
multiyear initiative that would increase the accessibility of learning communities and expanding first-year resources
to all residential and commuting students beyond the first two semesters.

Student Wellness: Wellness, broadly defined, is "a state of complete physical, mental, and social well-being, not
merely the absence of disease or infirmity (WHO)."

Literacv: This caninclude, but is not limited to, media literacy, cultural literacy, financial literacy, scientific literacy,
information literacy, critical literacy, health literacy, and recreational literacy.

Career Development: "Career [development) is a foundation from which to demonstrate requisite core
competencies that broadly prepare the college educated for success in the workplace and lifelong career

management (NACE)."

lmproving Advising: This can include streamlining services, enhancing the transfer process, creating flexible
degree pathways, connecting Colonnade courses to degree programs, etc.

Experiential & ARP-lied Learning: Though there are many definitions for experiential & applied learning, the idea
is to give students the opportunity to apply knowledge and/or skills gained from traditional classroom learning to
hands-on/real-world settings, creative projects, or research. These activities can occur independent from the
traditional classroom experience or they can be embedded in a course.
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Appendix 4: Final Topic Selection Results

Default Report
QEP Survey 2022
December 9th 2022, 4:04 pm CST

Q1 - Place a one (1) in the box to the left for your first choice, a two (2) for your second choice, a three
(3) for your third choice, and so on, with 7 being your last choice. When you are finished, please click the
arrow and the bottom of the survey to submit your ranking

# Question 1 2 3 4 5 6 7 Total

The Graduate
1  Profile: 22.70% 96 1537% 65 12.29% 52 11.82% 50 9.69% 41 12.29% 52 15.84% 67 423

Expanded First-year

2 ; 0.81% 41 1053% 44 1435% 60 12.20% 51 1268% 53 17.22% 72 2321% 97 418
Experience:

g | SRHEREWElngss 16.39% 70 11.01% 47 14.99% 64 13.11% 56 17.80% 76 14.99% 64 11.71% 50 427

4 Literacy: 13.66% 59 19.68% 85 14.81% 64 12.73% 55 13.43% 58 12.04% 52 13.66% 59 432
Career

5 | Development: 10.35% 44 19.06% 81 19.06% 81 1812% 77 13.88% 59 10.82% 46  871% 37 425

g MmProvingAdVising 1o one 63 15.06% 64 11.76% 50 1600% 68 13.18% 56 1553% 66 12.47% 53 425
Experiential/Applied

7 2064% 90 17.89% 78 19.27% 84 1193% 52 12.61% @55 10.78% 47  6.88% 30 436

Learning
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Appendix 5: Example of Subcommittee Ideas for Implementation

Overview: Student Success
Regarding student success, there are numerous student success programs in each college and
several programs across the university. The Academic and Student Support has links to the
Learning Center, Summer Scholars Program, Cornerstone Program, Best Expectations Program,
Academic Standing Workshops, and College Readiness.

What resources would be needed to realize this vision?

While there is an abundance of resources across the campus, there are opportunities to
collaborate and implement these resources into course curriculum that would make learning
outcomes relevant for students’ future career skills.

Implement career and academic skills throughout the students’ academic career through
curriculum, informational workshops, and one-shot course presentations.

Advocate for career and academic services.

Collect data regarding the progress of the goals

Develop SMART GOALS:

Specific: What exactly do we want to accomplish? What actions can we take to make this
happen?

Embed career development into courses that forces a student to learn more about their career and
start a long-term plan.

Mandate that students are awarded essential workforce skills early into their major.

Career assessment to help students further understand their field.

Create online resources such as learning modules that students complete as they complete their
degree that provides information to support career skills necessary for their field.

Mentorship and network programs that include alumni or leaders in the field supporting
students’ future careers.

Create career development newsletters which will highlight students, employers, and faculty.

Measurable: What data do we need to collect to measure the outcome?

Outcomes would be measured by creating and adhering to a Career Development Scaffolding
system.

Responsible Party-WKU Faculty

First year — Introductory information about the career and expectations of college

Second year — Explore more of the field through research and student memberships to
organizations, societies, and associations.

Third year — develop the required skills in the field.

Fourth year — prepare for the job field through internships and career development.

Pre/Post test assessments can be conducted to measure students knowledge of industry and soft
skills competencies. Microcredentials (badges) would be given to students to place on their
resumes and LinkedIn profiles.

Responsible Party-ACDC Staff

Develop a Career Board comprised of ACDC career team, employers, and students
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Meet once a month to discuss students, internships, and progress
Only expense would be breakfast or lunch

This could begin in the Fall 2024

This is measurable and achievable; done in Career Center

Career Newsletter - electronic version that comes out once a semester

Data driven and would highlight career fairs and its success

Highlight number of students doing internships and provide photos of them on site
Employer spotlight

This is measurable and achievable; Done in the Career Center

Career Guide-PDF document
To assist students with the career exploration and preparation process.
This document will be available for the entire WKU community.

Achievable: How “doable” are these projects? Do we have the necessary skills and resources?
Do we need more?

These projects are very doable by involving various stakeholders: ACDC Staff, Local &
Regional Employers, WKU Faculty and Staff, and WKU Alumni.

Currently, WKU possesses following resources: WKU Alumni Association, Bowling Green Area
Chamber of Commerce, Provost Office, National Association of Colleges and Employers.

Relevant: How do the goals of this group align with the other subgroups as well as the broader
goals of Toppers R.I1.S.E. ?

A successful career transition plan for students, aligns perfectly with the institution’s Strategic
Plan.

Time-Bound: What is the time frame for accomplishing the goals over the course of the five-year
period (The QEP will cover 2025-2030)?

Conclusions:
Based on the above analysis, how do these ideas/goals shape WKU’s QEP, Toppers R.I.S.E?
How can it be marketed? Who are the stakeholders?
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Appendix 6: Critical Thinking VALUE Rubric

CRITICAL THINKING VALUE RUBRIC AJA] s

or more mitrmation, please contact valned)aacn, or
i

The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many existing campus rubrics
and related documents for each learning outcome and incorporated additional feedback from faculty. The rubrics articulate fundamental criteria for each learning cutcome, with performance descriptors
demenstrating progressively more scphisticated levels of attainment. The rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading The core
expectations articulated inall 15 of the VALUE rubrics can and should be translated into the language of individual eampuses, disciplines, and even courses. The utility of the VALUE rubrics is to
position learning at all undergraduate levels within a basic framework of expectations such that evidence of learning can by shared nationally through a common dialog and understanding of student
success,

Definition
Critical thinking is a habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion cr conclusion.

Framing Langunage

This rubric is designed to be transdisciplinary, reflecting the recognition that success in all diseiplines requires habits of inquiry and analysis that share commen attributes. Further, research
suggests that successful critical thinkers from all disciplines increasingly need te be able to apply those habits in various and changing situations encountered in all walks of life.

This rubric is designed for use with many different types of assignments and the suggestions here are not an exhaustive list of possibilities. Critical thinking can be demonstrated in assignments
that require students to complete analyses of text, data, or issues, Assignments that cut across presentation mode might be especially useful in some fields, If insight into the process components of
critical thinking (e.g., how information sources were evaluated regardless of whether they were included in the product) is important, assignments focused on student reflection might be especially
illuminating

Glossary
The definitions that follow were developed to 2larify terms and poncepts used in this rabric only,

*  Ambiguity: Information that may be interpreted in more than one way.
*  Assumpticns: Ideas, conditions, or beliefs (often implicit or unstated) that are "taken for granted or accepted as true without proof.” (queted from

wwwdictionar vreference.com/ browse/ assumptions)
» Context: The historical, ethical. political, cultural, environmental, or circumstantial settings or conditions that influence and complicate the consideration of any issues, ideas, artifacts, and

events,
+ Literal meaning: Interpretation of information exactly as stated. For examiple, "she was green with envy” would be interpreted to mean that her skin was green.
» Metaphor: Information that is (intended to be) interpreted in a non-literal way. For example, "she was green with envy” is intended to convey an intensity of emotion, not a skin cclor.
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CRITICAL THINKING VALUE RUBRIC

Jor more information, please contact valwe@agen.org

Definiton

Uireiversiries

Critical thinking is a habit of mind characterized by the comyprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion.

Evaluators are enconraged fo assign a gero i any work sampl or collection of work that does woi meer benhwiorie (cell one) fevel performance.

Capstone

4

Milestones

3

2

Benchmark
1

Explanation of issues

Issue/ problem to be considered critically is
stated dearly and described
comprehensively, delivering all relevant
information necessary for full
understanding,

Issue/ problem to be considered critically is
stated, described, and clarified so that
understanding is not seriously impeded by

omissions.

Issue/ problem to be considered critically is
stated but description leaves some terms
undefined, ambiguities unexplored,
boundaries undetermined, and/ or
badkercunds unknown.

Issue/ problem to be considered critically is
stated without darification or description.

Evidence
Selecting and using information to investigate a
point of siew or conclusion

Information is taken from source(s) with
enough interpretation/ evaluation to develop
a comprehensive analysis or synthesis.
Viewpoints of experts are questioned
thoroughly:

Information is taken from source(s) with
enough interpretation/ evaluation to develop
a coherent analysis or synthesis.

Viewpoints of experts are subject to
questioning,

Information is taken from scurce(s) with
some interpretation/ evaluation, but not
enough to develop a coherent analysis or
synthesis.

Viewpoints of experts are talien as mostly
fact, with little questioning,

Information is taken from scurce(s) without
any interpretation/ evaluation.

Viewpoints of experts are talken as fact,
without question.

Influence of context and assumptions

Thoroughly (systematically and
methodically) analyzes own and others'

Identifies own and others' assumptions and
several relevant contexts when presenting a

Questions some assumptions. Identifies
several relevant contexts when presenting a

Shows an emerging awareness of present
assumptions (Gometimes labels assertions as

assumptions and carefully evaluates the position. position. May be more aware of others' assumptions).
relevance of contexts when presenting a assumptions than onds own (or vice versa). | Begins to identify some contexts when
position. presenting a position.

Student's position (perspective, Specific position {perspective, Spedific position (perspective, Specific position {perspective, Specific position (perspedtive,

thesis/hypothesis)

thesis/ hypothesis) is imaginative, taking into
account the complexities of an issue.

Limits of position (perspedive,

thesis/ hypothesis) are acknowledged.
Others' points of view are synthesized
within position (perspective,

thesis/ hypothesis).

thesis/ hypothesis) takes into account the
complexities of an issue.

Others' points of view are adinowledged
within position {perspective,

thesis/ hypothesis).

thesis/ hypothesis) acknowledges different
sides of an issue.

thesis/ hypothesis) is stated, but is simplistic
and obvious.

Conclusions and related outcomes
(implications and consequences)

Condusions and related outcomes
(consequences and implications) are logjcal
and reflect student’s informed evatuation
and ability to place evidence and
perspectives discussed in priority order.

Condusion is logjcally tied to a range of
information, including opposing viewpoints;
related outcomes (consequences and
implications) are identified clearly:

Conclusion is logjcally tied to information
(because information is chosen to fit the
desired conclusion); some related outcomes
(consequences and implications) are
identified clearly

Condusion is inconsistently tied to some of
the information discussed; related outcomes
(consequences and implications) are
oversimplified.
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Appendix 7: Oral Communication VALUE Rubric

ORAL COMMUNICATION VALUE RUBRIC AlA i
Jfor mare information, please contact value(@)aamt org _Q)JI;J ;_‘.’_EM‘“H"

The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many existing campus rubrics
and related documents for each learning outcome and incorporated additional feedback from faculty. The rubrics articulate fundamental criteria for each learning cutcome, with performance descriptors
demenstrating progressively more sophisticated levels of attainment. The rubrics are intended for instituticnal-level use in evaluating and discussing student learning, not for grading The core
expectations articulated in all 15 of the VALUE rubrics can and should be translated into the language of individual campuses, disciplines, and even courses. The utility of the VALUE rubrics is to
position learning at all undergraduate levels within a basic framework of expectations such that evidence of learning can by shared nationally through a common dialog and understanding of student

SUCCESS.
The type of oral communisation most likely to be included in @ collechion of student work is an oral presentation and thergfore is the forns for the appliration of this rubriz

Definition
Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or to promote change in the listeners' attitudes, values, beliefs, or behaviors.

Framing Language
Oral communication takes many forms. This rubric is specifically designed to evaluate oral presentations of a single speaker at a time and is best applied to live or video-recorded presentations.
For panel presentations or group presentations, it is recommended that each spealter be evaluated separately. This rubric best applies to presentations of sufficient length such that a central message is
conveyed, supported by one or more forms of supporting materials and includes a purposeful organization. An oral answer to a single questicn not designed to be structured into a presentation does
not readily apply to this rubric.

Glossary
The definitions that follow were developed to clarify ferms and concepis nsed in Mhis rabric only.

* Central message: The main point/thesis/"bottom line” /" take-away" of a presentation. A clear central message is easy to identify; a compelling central message is also vivid and memorable.

*  Delivery techniques: Posture, gestures, eye contact, and use of the voice. Delivery techniques enhance the effectiveness of the presentation when the speaker stands and moves with authority,
looks more often at the audience than at his/ her speaking materials/ notes, uses the veice expressively, and uses few vocal fillers Cum,” "uh,” "like," " vou know" ete).

* Language: Vocabulary, terminclogy, and sentence structure. Language that supports the effectiveness of a presentation is appropriate to the topic and audience, grammatical, clear, and free from
bias. Language that enhances the effectiveness of a presentation is also vivid, imaginative, and expressive.

*  Organization: The grouping and sequencing of ideas and supporting material in a presentation. An organizational pattern that supports the effectiveness of a presentation typically includes an
ntroduction, one or more identifiable sections in the body of the speech, and a conclusion. An organizational pattern that enhances the effectiveness of the presentation reflects a purposeful
choice among possible alternatives, such as a chronological pattern, a problem-solution pattern, an analysis-of-parts pattern, etc., that makes the content of the presentation easier to followand
more likely to accomplish its purpose.

* Supporting material: Explanations, examples, illustrations, statistics, analogies, quotations from relevant authorities, and other kinds of information or analysis that supports the principal ideas
of the presentation. Supporting material is generally eredible when it is relevant and derived from reliable and appropriate sources. Supporting material is highly credible when it is also vivid and
varied across the types listed above (e.g, a mix of examples, statistics, and references to authorities). Supporting material may also serve the purpose of establishing the speakers credibility. For
example, in presenting a creative work such as a dramatic reading of Shakespeare, supporting evidence may not advance the ideas of Shakespeare, but rather serve to establish the speaker as a
credible Shakespearean actor.
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ORAL COMMUNICATION VALUE RUBRIC

Jor more information, please comtact vatne@adcn.org

Definition

A A‘ Aiseciatiinn
if "

{
4 ( S

%
Universities

Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or to promote change in the listeners' attitudes, values, beliefs, or behavicrs.

Fuvaluators are enconraged 1o assign a zer0 to any work samiple or collection of work that does not macet benchmark (el one) level performans.

Capstone

Milestones

3

2

Benchmark
1

Organization

Organizational pattern (specific
infroduction and conclusion, sequenced
material within the body, and transitions)
is dlearly and consistently observable and

Organizational pattern (specific
introdudion and conclusion, sequenced
material within the body, and transitions)
is dlearly and consistently observable

Organizational pattern (specific
introduction and conclusion, sequenced
material within the body, and transitions)
is intermittently observable within the

Organizational pattern (specific
infroduction and conclusion, sequenced
material within the body, and transitions)
is not observable within the presentation.

is skillful and makes the content of the | withinthe presentation. presentation.
presentation cohesive.

Language Language choices are imaginative, Language choices are thoughtful and Language choices are mundane and Language choices are undlear and
memcrable, and compelling, and enhance | generally support the effectiveness of the |commeonplace and partially support the | minimally support the effectiveness of the
the effectiveness of the presentation presentation. Language in presertationis | effectiveness of the presentation. presentation. Language in presentation is
Language in presentation is appropriate to | appropriate to audience. Language in presentation is appropriate to | not appropriate to audience.
audience. audience.

Delivery Delivery tedhniques (posture, gesture, eye | Delivery techniques (posture, gesture, eye | Delivery technicues (posture, gesture, eye | Delivery techniques (posture, gesture, eye

contact, and vocal expressiveness) make
the presentation compelling, and speaker

contact, and vocal expressiveness) make
the presentation interesting, and speaker

contact, and vocal expressiveness) make
the presentation understandable, and

contact, and vocal expressiveness) detract
from the understandability of the

appears polished and confident. appears comfortable, spealer appears tentative presentation, and spealeer appears
uncomfortable
Supporting Material A variety of types of supporting materials | Supporting materials (explanations, Supparting materials (explanations, Insufficient supporting materials

(explanations, examples, ilustrations,
statistics, analogies, quotations from
relevant authorities) make appropriate
reference to information or analysis that
significantly supparts the presentation or

examples, iltustrations, statistics, analogies,
quotations from relevant authorities) make
appropriate reference to information or
analysis that generally suppoits the
presentation or establishes the presenter's

examples, ilustrations, statistics, analogies,
quotations from relevant authorities) make
appropriate reference to information or
analysis that partially supports the
presentation or establishes the presenter's

(explanations, examples, illustrations,
statistics, analogies, quotations from
relevant authorities) make reference to
information or analysis that minimally
supports the presentation or establishes

establishes the presenter's credibility/ authority on the topic. credibility’ authority on the topic. the presenter’s aredibility/ authority on the
credibility/ authority on the topic. topic.

Central Message Central message is compelling (precisely | Central message is dlear and consistent | Central message is basically Central message can be deduced, but is
stated, appropriately repeated, memcrable, | with the supporting material. understandable but is not often repeated | not explicitly stated in the presentation
and strongly supported.) and is not memorable.
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Appendix 8: Written Communication VALUE Rubric

WRITTEN COMMUNICATION VALUE RUBRIC A|A| tyieim

Sor more information, plase contact alvelBaac org QCJ‘L)lJ f Hegees and
NrOVersIies

The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many existing carnpus rubrics and related docurnents for each learning,
outcorne and incorporated additional fesdback from Faculty: The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating progressively more sophisticated lewels of attainment. The
rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading The core expectations articulated inall 15 of the VALUE rubrics can and should be translated into the language of individual
carmpuses, disciplines, and even courses. The utility of the VALUE rubrics is to position learning at all undergraduate levels within a basic framewmork of expectations such that evidence of learning can by shared nationally through a cornmen
dislog and understanding of student success.

Definition
Wiitten communication is the development and expression of ideas in writing, Written communication involves learning to work in many genres and styles, It can involve working with many different writing technologies, and mixing
texts, date, and images. Written communication abilities develop through iterative experiences across the curriculum

Framing Language

This writing rubric is designed for use in a wide variety of educational institutions. The most clear finding to gmafgég fro%n decades of research on writing assessment is that the best writing assessments are locally determined and
sensitive to local contert and mission. Users of this rubric should, in the end, consider making adaptations and additions that clearly linle the language of therubric to individual campus contexts,

This rubric focuses assessment on how specific written work sarnples or collectios of work respond to specific contens, The central question guiding the rubric is "How well does writing respond 1o the neads of audience(s) for the
work? ! In focusing on this question the rubric does not attend to other aspects of writing that are equally important: issues of writing process, writing strategies, writers' Fluency with different modes of textual production or publication, or
writer's growing engagerment with writing and disciplinarity through the process of writing,

Evaluators using this rubric must have information about the assignments or purposes for writing guiding writers' work. Also recornmended is including. reflective work samples of collections of work that address such questions as:
What decisions did the writer make about audience, purpose, and genre as s/ he comnpiled the work in the pertfolio? Howare those choices evident in the writing -- in the content, organization and structure, reasoning, evidence, mechanical
and surface conventions, and citational systerns used in the writing? This will enable evaluators to have a clear sense of how writers understand the assignments and take it into consideration as they evaluate

The first section of this rubric addresses the context and purpose For writing, A work sample or collections of work can convey the context and purpose for the writing tasks it showceases by including the writing assignments
associated with work sarnples. But writers may also convey the context and purpese For their writing within the texts, It is important for faculty and institutions to include directions for students about how they should represent their writing
contexts and purposes.

Faculty interested in the research on writing assessment that has guided our work here can consult the National Couneil of Teachers of English/Council of Writing Program A drministrators' White Paper on Writing A ssessment
(2008; womrwpacouncil org/whitepaper) and the Conference on College Cormnposition and G omrmunication's Writing Assessment: A Position Statermnent (2008, wwwincteorg/ cco/ resowrces positions/ 12 3784 him)

Glossary
The definitions that follow were developed to clarify terms and concepts used in this rubric only:
. Centent Development: The ways in which the text explores and represents its topic in relation to its audience and purposs
. Contexct of and purpose for writing; The context of writing Is the situarion surrounding a teset: who is reading it? who is writing it? Under what circumstances will the testt be shared or circulated? What social or political factors

might affect how the text is cornposed or interpreted? The purpose for writing is the writer's infended effect on an audience Writers might want to persuade or inform, they might want to report or surmmarize information; they might want
to work through complexity or confusion; they might want to argue with other writers, or connect with other writers; they might want to convey urgency or armise, they might write for themselves or for an assignment or to remember,

; Disciplinary conventions: Formal and informal rules that constitute what is seen generally as appropriate within different acadernic fields, e g introductory strategies, use of passive voice or first person point of view; expectations for
thesis or hypothesis, expectations for kinds of evidence and support that are appropriate to the task at hand, wse of primary and sscondary sources to provide evidence and suppert arguments and to docurnent critieal perspectives on the
topic. Whiters will incorporate sources according to disciplinary and genre conventions, according to the writer's purpose for the text. Through increasingly sophisticated use of sources, writers develop an ability to differentiate between their
ownideas and the idess of others, credit and build upon work already accomplished in the field or issue they are addressing, and provide meaningful exarnples to readers.

L Evidence; Source material that is used to extend, in purposeful ways, writers' ideasin a text,
g Genre conventions; Forrnal and informal rules for particular kinds of texts and/ or media that gride formatting, organization, and stylistic choices, eg, lab reports, acadernic papers, poetry, webpages, or personal essays
. Sources: Texts (writteny, oral, behavioral, visual, or other) that writers draw on as they work for a variety of purposes — to extend, argue withy, develop, define, or shape their ideas, for example.
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Appendix 9: NACE Career Readiness Student Competency Assessment

(04
NACE.

NACE Competency
Assessment Tool

STUDENT VERSION

OBSERVER VERSION BEGINS ON PAGE 11

tion of Cllegen and Enplayars. All dghts rasorved.

NACE Competency Assessment Tool
CAREER & SELF-DEVELOPMENT

Instructions: This assessment is intended to assess student proficiency in Career & Self-development.
+ Teuse the assessment, review the competency definition and behaviors, then select the score that corresponds 1o your self-assessment.
* Use the N/& column when you have net yel leamed or applied this dimension and/or vou do not have enough information 1o self-assess.

Career & Self-development
g IProactively develop oneself and one's career through continual perscnal and pr ional leaming, awareness of on
and weaknesses, navigalion ol carcer cpporlunitics, and nelworking 1o build relaticnships within and oulside of one

strengths
oranizaticn

| consistently exarine strengths

Awarenessof || can icemify streng | understanc how srengths | somretimes examin
Strengthsand | chellenges related to ce-eer qozls. | ard challenges can shepe ard challenges to find learning | ard challenges to desian a plan to
Challenges career pathe anc goals. exoerlences reeded 1o move fird learring experierces needed
toward czreer goals to move towerd career goels.
ntly seck out

Professional I am gware of the need for | understand she imaortance | sometimes
1 i

Development professiorol cevelanmient o professioral developmen: prol ssicnel develn yment
for ackieving caraer goz k. for achisving ca aer gorls oppou o achisving eppo lunitiss o achisving
carcer gaals Career go.

Networking | can identify slemers of efective | | understant how 10 dse netwo <3 | | tometines 456 Netwo<s | conzigtently Use networks
netwo irg, st cornecling | 16 ereste new coreer pa iy 6 bl news el lionships 16 bulld news el lionships
wiith infivicluz expecling ard pathways thet lign wih atbwiayss that clign wib

rezsorahle oulcomes. career goals career goals.

Goal Setting for Gareer & Self-development
Create a SMART gaal in one or mere of the following areas. SMART geals are Specific, Measurable, Achievable, Relevant, and Time-bound.
Example: My next sten ta gei to know my strengihs and weaknegses ie going to my profeseor’s office hours in the next two weeks {o get some feedback.

+ My next step to know my strengths and weaknes:
= My nexl sleps ke learming related
*+ My next step for making a new network connection and/or creating a meaningful cennection in a jok area I'm interested in is...

T ITIOT i

2| @224 hanioral Asciarion o o 2pes 2nd Emplavers A1 rifs reearven]
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NACE Competency Assessment Tool

COMMUNICATION

Instructions: This assessment is intended to assess student proficiency in Communication.

+ To use the assessment, review the competency definition and behaviors, then select the score that corres
+ Use the N/& colurmn when you have nol vel leamed or applied this dimens

Communication

Clearly and effectively exchange information, ides

| recogri’ze the elements of effectve
oral cemmuncation skills, such es asking
appropriate que

Oral
Communication

I understanc how to use
oral communication skils
o convey meaning.

facls, and perspectives with per

| sometimes Lae &
oral communication skills
o convey meaning.

nds to your sell-assessment
1and/or you do nol have enough informalion Lo sell-assess,

s inside and oulside of an organization.

1 v use effect ve
argl communication sklls to
convey meaning.

g

Written |
Communication

gnizethe elemerts ¢ @ writter
crrmuncation skils, such as using Cear

o 5 and providing evidenee o

supportclains.

semtence:

lunderstant how to use
wrillen communicstion
skills to carvey mearing

| sometimes Lse ef
writlen communication
skil s o corvey mearirg

istently use effectve
written corrmunicalion skils
toconvey meenng

Non-verbal
Communication

CTve
BUcEs
ing body lang uage anc posture,
proximity, gestures, a7d eye contact.

| =zcogn’ze the elemerts of

lunderstand how 1o use
nor-verbal sormmunizaticn
skills to convey mearirg.

| soretinres use effective
non verbal communcation
510 CONvey Teanirg.

| consiatently use effectve
bal communicat or
5 corvey meaning

Active Listening | | ecognze the lements of effeclve aclie

listering, such as askin, rifying questions

ard summarizing what was 1eard.

lunderstand how o use
active listen ng skil's wher
commuricaring with others,

| sormelimes use aclive
istening skills when
communicating with others

| congsiently use sclve
istering skils when
communiceting with othes.

Goal Setting for Communication

Create a SMART geal in one or more of the following arcas. SWART geals are Specific, Measurakle, Achievable, Relevant, and Time bound.

Sxample: { will practice my written communication skills by taking my next assignment to the writing center for review and feedback befare handing it in

+ |will begin to practice my oral communication skills by...

« 1will begin to practice my written communication skills by...

= lwill begin to practice my non-verbal skills by
= Ll begin Lo praclice my aclive lislening skills by,

3 | @202 Naticesl Asscetstin of Gollayes and B cyers Al rghis reserval.

NACE Competency Assessment Tool

CRITICAL THINKING

Instructions: This assessment is intended to assess student proficiency in Critical Thinking.
« To use the assessment, review the competency definition and behaviors, then select the score that corresponds to your self-assessiment

« Use the N/A columin when you have not vet learmed or applied this dimen:

Critical Thinking

n and/or you do not have encugh infermation to self-assess,

Identify and respond to needs based upon an understanding of situational context and legical analysis of relevant information.

Display | econize he reed for silualional < how Lo e Isorelmes use s Lual onel ntly use siluations
Situational awaror css, sLeh as gathering informanion nal awarcress in SwWareross in T8 warkgplase awararcss in the workplace.
Awareness anticioating needs, priodvzing lssues, and 1he werozce
setting achievable goels
Gather & | iscagize the 1o s o7 data gather g and Lundsrstane how to getherend | 1 somelimes gather and x ently gather and
Analyze Data el i MUy e slarci g a rothen enalyse e oo sbler. | erelys dale (6 soke o protdem. | oneyee dali o sole o pobler
aM1er considert ; the «ual ty
of the cata.
Make Effective | reconize the rees 1o voly 353838 clements 1 somermes demcristrate | congistertly demonsTate
&Fair Decisions | suartins us'ng re evertinformatian from ion making cf*ective decisior making ettectve dec'sion making end
avariety of nerspestives (o meke effect ve olving, 5121 a5 ard poblerreshing probersoleng
ane fzir decisions. preblem identification, iden
¥l deler miining sol ticn:
anc Ingtics.

Goal Setting for Critical Thinking
Creale a SMART goal in one of maene
Exarnple: My next step to practice gathering and analy
they deal with data

« My next step
« My next step for practicing situational awareness is...

ol the fellowing arcns SMART gonls are Specilic, M
ing data s to read articles from new

practice gathering and analyzing dalais...

= My next step for learming to make effective and fair decisicns is..

4
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NACE Competency Assessment Tool
EQUITY & INCLUSION

Instructions: This assessment is intended to assess student proficiency in Equity & Inclusion.
« To use the assessment, review the competency definition and behaviors, then select the score that correspends te your self assessment.
- Use the N/A column when you have not vet learned or applied this dimensicn and/or you do not have enough information 1o self-assess.

(04
INACE.

Equity & Inclusion
Demonstrate the awareness, attitude, knowledge, and skills required to equitably engage and include people from different cultures and
Backgrounds. Cngage in anti-oppressive practices that actively challenge the systems, structures, and policies of racism and inequity.

2
o4
=

Engage Multiple | | arm eware Tat diffe culiures may | understand the need for getting | | sometimes seex nput
Perspectives have different experences and viewpoints. input from multiple cultres. frem rultinle cultures ]
integrate tha input into future
decisions and £otions.
Use Inclusive | am aware T1at ne usive and equizable | urderstand the importarce I sametimes use inclusive | censistantly use nclusie
& Equitable icos are used In e wor<place. of inclusve and eauitable and cquitable prastices and ard eruitaale warkp ace
Practices workplace practices. occasionally work to bring practices anc work to bring
them 1o the workplace. the to the workplece.
Advocate tize the need Tar inclusior, | understend Lhe link oelween I sarmetimes adv: fer Ly afve
equily, justice, and empewerment supporing uncerrepresen ed uncerrepresented groups senlec groups in
for underrepresented groups. Qroups and achieving inclusion, inthe workplace, the workp ace,
equity, jusTice, anc erpowerTert.

Goal Setting for Equity & Inclusion

Create a SMART geal inone or more of the following arcas. SMAXT goals are Specific, Measurable, Achicvable, Relevant, and Time bound.

Example: My next step ta include multicie perspectives is to make sure cveryone in my group project geis to share their fdea for the topic before we start.
« My next step to incluge multiple perspectives is...

« My next step to be more inclusive and equitable is..

- My next step to be an advocate fer inclusicn and equity is.

8 | @20¢ Narional Asssoiaticn of Callegen and Fmplcyera Allrighta resarvesd

NACE Competency Assessment Tool
LEADERSHIP

Instructions: This assessment is intended to assess student proficiency in Leadership.
+ To usethe assessment, review the competency definition and behaviors, then select the score that cormesponds to your self-assessment.
+ Use the N/A colurmin when yau have not vet leamed or applied this dimension andfor you do not have enaugh information to self-assess

Leadership
Recognize and capilalize on personal and leam stenglhs 1o achieve organizational goals,

Emerging Knowledge

Inspire, 1 esonrize sorre ol e skills and cowlecge | | uncerstand some of the sidlls | 1sormelin-es pactioe Le s Voorsisiently prastise e
Persuade, & sade s use i e workolace, such as being | ard know edge leacers use in and aicwlecgs leaders use 11 skills and arowledge leaders
Motivate 2 rele madel, buld g tru ngire | the warkp ace. The workplace. usein Ine workplace.

whet drives people
Engage Various | | recogrize (he value of using & verie.y of Iuncerstand the imuortence Isomelimes uge a variety of Igorsistently Lse a ver ey of
Resources & “esolces alling peope) and feedback | of uaing a veriey of resources | reac s and feedhack fram TEROUICES A7 TeRHnack Tom
Seek Feedback | 0™ others o infa m direction Al “eedback rom ot e 1o athers 16 inform cireator ot nfom direction

norm direction.

Facilitate Group | 1 ‘exoarize (he i vpsorlonos of croup | urderstand the i nporance Vo elea fciiole Veonsistenty ool tale group
Dynamics cynamics n achioving crganizaticmal goals | of group dynamics inashievng | graua cynamics o achiove dlynamics by pLting tear

£y leveraq g team member strangeha, organizational goals. organizatoral gaals. members in aoaitior 16 sLocee,

estabishing greap nerms, and address ng ccllectively sett ng group neTms,

conficts effectively. ard resalving cor Ticts effectively,

Goal Setting for Leadership
Oreate a SMART goal in one or more of the following areas. SMART goals are Specific, Measurable, Achievable, Relevant, and Time-bound
Cxample: My nexi siep e serving as a rofe model is o find oot if ! can be g peer (ulor or @ pecy menion,

+ My next step ic practice inspiring, persuading, or motivating others is...
+ MWy next stepin using a variety of resources 1o accomplish what | want is..

= My nextslep le facililaling group dynamics

5 2012 Natiosl Assecistion of Cof 2028 ard Sveloser 4l rifs reserver
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NACE Competency Assessment Tool

PROFESSIONALISM

Instructions: This assessment is intended to assess student proficiency in Professionalism.

« To use the assessimy

ent, review the competency definition and behaviors, then select the score that correspeonds to your self assessment.

= Use the N/A column when you have nol yet learned or applied this dimension and/or yeu do not have enough information to sell-assess

Dimension

Act With
Integrity

Professionalism

Knowing work environments differ greatly, understand and demaonstrate effective work habits, and act in the interest

af the larger cormmunily and workplace.

I recogrize the need Tc act with intec
n the workplace by beng rustwortiy,
accountable, and resoectful of colleagues
and stakeholders

2 Understanding

| understend how o act with
integrity in the workolace.

| semetimes act with integrity
in the workolace

4 Advanced Application

Demonstrate
Dependability

Achieve
Goals

I recogrize the need ¢ oe a depencanle,
diligent member of a work ey rarnnent,
inaluding being present, preparec, &nd
showing atterticn to detail

lrecagmze the need o
qoals ir the warkalace

WEUS G acieving

I understand how 0 0 &
cepannable, cilgent Tember
of & work eryronmert

lunderstanc how 1o locus an
achieving gaals in the workplace
by pricritz ng tasks:

| sometimes act as &
depencanle, cilgent Terber
of awork environmert

I sometimes achieve goals
i the worknlase by rorizing
2nd completng tasks.

cepentable, diligert member
of o work ervironmert

| cengisiently schieve goals
i e worklane by prriz ng
and completing tasks,

Goal Setting for Professionalism
Create a SMAR | goal in one or more of the following areas. SMA=1 geals are Specific, Measurable, Achievable, Relevant, and [ime-bound.
Example: My noxd step to demanstrate degendability is to show up to my classes on time, cven the carly ones.

+ My nexl slep Lo acl wilh inlegrily is...
- My next step to dermonstrate dependability is.
+ My next step te make sure | achieve My goals is..

71 224 National Asscerstion of Solleges ane Lvployers, &1 1ahis reserves.

NACE Competency Assessment Tool

Instructions: This assessment is intended to assess student proficiency in Teamwork.

TEAMWORK

+ Touse the assessment, review the competency definition and behaviors, then select the score that correspends o vour self- assessment.

+ Use the N/A colurnn when you have not vel learned or applied this dimension and/or you donel have encugh information to sell-a:

S0

Dimension

Build
Relationships for
Collaboration

Teamwork

Buildl and maintain collaborative relationships to work etfectively toward common goals, while appreciating diverse viewpoints

and shared responsibilities

ng Knowledge

I recognize that ol laberation and
relationship building sre imperient
parts of team-buiding.

I understanc how o build
strong, postive work
relationships for successTul
collabaration.

3 Early Application

I someties auild strong,
pesilive werk e ships with
colleagues for collabomaticn.

1 corsisently build
nositive werk relatio
with colleagues #nd supervisors
lor calaboration,

Respect Diverse
Perspectives

I recognize the need to respect all
pennle inthe workplace, including
1hose from giverse backgreunds,

| understanc how 1c respect
2ll people in the workplace,
including these frem diverse
backgrounds.

I sometimes show respect
tor 2nd include all peodle in
1he warkplace, ncluding those
from diverse backgrounds.

| consistently show respect
for and include zll aeople in
the workplece, including these
frem diverse backgrouncs.

Integrate
Strengths

I recognize my own and my colleagues’
stenglhs, knowedge, anc Lalents

| unclerstane how my own
and my solleagues’ stre
knowiedge, and talerts
be imegrated inw the tearn
improve Team performance.

I sometimes ntegrete my cwn
ane my coleagues’ strenglhs,
krowledge, and talents inia the
1eam’s performance.

1 consistently iegrete my own
and rry colleag Jes’ strergll
knawledge, and falents inlo e
Team's performance.

Goal Setting for Teamwork
Create a SMART goal in one or more of the following areas. SMART goals are Specific, Measurable, Achievable, Relevant, and Time-bound.
=xarmple: My next steg o build betier relationships is fo reach ol to the fearn leader for my bic profect and see if1 am ug lo daie on what [need (o be doing

= My next step for building relaticnships is...
« My next step for showing respect for diverse perspectivesis..
+ My next steps for integrating my strengths with others’ strengths on a team is.

8 | 2024 Matiaral Assosiation of Scllges and Emplayera Al rights r=asrved
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NACE Competency Assessment Tool
TECHNOLOGY

Instructions: This assessment is intended to assess student proficiency in Technology.
» To usethe assessment, review the competency definition and behaviors, then select the score that corresponds to your self-assessment.
+ Uge the N/A columin when yau have not vet learned or applied this dimension and/or you de not have enaugh information 1o self

ISSE5S,

Technology
Understand and leverage lechnelogics elhically lo enhance efliciencies, complkele lsks, und accomplish goals,

Dimension 1 Emerging Knowledge

Leverage I revogrize lhe role of leoh no ogy in I uncerstand how Lo ider ify Isorelines uge heasproprale || corsislently Lse the appronr ale
Technology rprovirg efciensy and poductsity ard seecl techology loimorove eficency | leshng ogy o mproveelMciercy
and arcductvity, ard productivity.
Latvity
Adaptto New I recogrize the importance of edasting o luncerstand the know edae and | 1soretimes develos and | corsistently cevelop and
Technologies rew workp ace teshnalogies by exploring, | skillat-at are reeded i edapt o | use the krowledge anc adlls 1ae he knawledge and skils
earmig, and ntegratng new fech-ologies 1w workplase teoh nalagiea that are needed 16 adent 1o

nts my ok new warkplase 1eshnclogics.

Use Technology rezognize there are etfical issues | understand hew to eraie the I sometimes ensure the | con
Ethically end questions saronnd ng e Lse of etical use of technelogy in the erical se ¢f ology 1
technalogy, such as resaonsiols use af werkolace in the warkp

istently ens..re the ethica
shnelogy n the work-
_ing esiabiishic

owirg processes “or Usi
erne gig echrokyg e
and or pretecting nforrm

Goal Setting for Technology
Creale a SMART goal in one or more of the following areas. SMART goals are Spevilic, Measurable, Achievable, Relevant, and Tirme-bound
Example: My next siep for practicing how to adapt to new technologies (s to ask my bio professor about the kinds of tech being used in bio
and maybe learing more about them this semester

v research and labs,

= My next slep lon hguring out haw o leverage leehnology is..
+ Wy next stepin practicing how to adapt to new technologies is.
+ Wiy next stepin practicing ethical use of technalogy

51 G205 Natioal dssccistion of Gl spss & Emelorers Al s reserver

NACE Competency Assessment Tool :\%
INDIVIDUAL ASSESSMENTS :

A Lexicon: The include a rating system with four levels. The language used for these levels was based on concepts of mastery
learning and aligned with some concepts of Bloom's Taxonomy. NACE leadership felt that a mastery learning approach was aligned with their commitment to
meet students or employees whera they are, build upon their strengths, and support the mastery of the behaviors we have identified as critical to each career
competency. Here is the lexicon for each level:

=merging Knowledge—The student has an ererging awareness of the behavicr, its impertance, and related concepts.

Understanding—The student expresses or shows an understanding of the behavior and related concepts.

Zarly Application—The studenl somelirmes applies he behavior

Advanced Application—1 he behavior is consistent and integrate into the student’s workplace behaviors.

[

B ow
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NACE Competenc
Assessment Tool

OBSERVER VERSION

NACE Competency Assessment Tool

CAREER & SELF-DEVELOPMENT

Instructions: This assessment is intended to assess student proficiency in Career & Self-development.
* To use the assessment, review the competency definition and behaviors, then select the score that corresponds to your observations of the student.
= Use the N/O column when the dimension is Net Chserved and/or you do not have encugh infermation to assess.

+ Consider sludents with disabilities and neurodiverse needs and provide reasonable accommodalions as appropriale

=

Dimension

Career & Self-development

(0.4

Preactively develop oneself and one’s career through continual personal and professional learning, awareness of one's strengths
and weaknesses, navigation of career opportunities, and netwaorking to build relaticnships within and outside of one’s organization.

2 Understandin

3 Early Application

Awareness of Car identify strangths Urderstands how stengths Sometimes examines strengths Consistently examires strengths
Strengths and ard challenges relatec and challenges can shepe and chellenges to 7nd learning and challenges 1o cesign & plan to
Challenges career goals. career paths and goals. exzeriences needed o move find learning experiences reeced
toward carear goals to mave taward carear goals

Professional Is aware of the need for Urderstands the importence Sometimes see<s out orofessional | Consisiently seeks out
Development orofessiongl development of protessional development development oprorfunities pro‘essional development

for achieving career goals. “or achieving ca-eer goals for schieving career goals opsortunities ‘o achieving

cereer goals,

Networking Car identify demerts of effective | Urderstands how to use neworks | Sometimes uses networ networks

retworking, such as conrecting
with individuals and expecting
ceasonable oucomes.

o create new ca-eer pethuays

build new relationships and path
weys that align with career goals.

nships
and pethways that elign with
coreer goals.

12 | #3424 Haticral assneiaticn of Collagas and Faleyes A1l righia resarver
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NACE Competency Assessment Tool A

COMMUNICATION

Instructions: This assessment is intended to assess student proficiency in Communication.
+ To use the assessment, review the competency definition and behaviors, then select the score that corresponds to your observaticns of the student.

+ Use the N/O column when the dimension is Not Observed and/or you do not have enough information to assess.
= Consider students with disabilities and neuradiverse needs and provide reasonable accommaodations as appropriate.

Communication
Clearly and effectively exchange information, ideas, facts, and perspectives with persans inside and outside of an organization

Recog 1766 the ele nents of eftective Underatands v 1o Lee o SOMETIMes 1686 Corsistently Lses elfective oral
orel commLrization ssill communication akills o corvey | communisarion skils T oonvey | communisation s«ils to convey
A7 2ppropTiate questens fneEaning meatrg. Mearing.
Written Recog 1266 The ele nents of eftedtive Urideratadds FOw 10 Lee wiiTten | Sometimes Uses efect ve Corglatently Loes etfective
Communication written commuicatior skills, such as communication skills tocorvey | written communication skils wrtter sommunication skils
using clear topic sertenses and providing meaning. 10 GOMYeY IMeaning 10,00 veY Meaning
evidense to support cims
Non-verbal Recognzes the elements of effective Underatanda Fow 1o Lse Sorenimes uses effect ve naiatently Lses effective
Communication | non verba commun catior skils, such as non verbal communicatior skils | non verb. mmunication A0n-veroal communicaton skils
roritoring aody language anc poature, TOGOMeY Mearing skillate aorvey meaniag. 3 COTVRY IMeaning
proximity, gesiures, and eye contas
Active Listening | o091 zes the clements of effective Understands Fow to Lse Sometimes uses Corsistently Lses active
astive listening, such as askirg slar fying active listening sklis when actve | stening skills when Ils wnen
questions and summarizing what was heard. | cammunicatng with olhers: communisaing with others. ting with others.

13 | @202 oo i o ol Collagus sid Troplopens Al ights reserver
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NACE Competency Assessment Tool s

CRITICAL THINKING

Instructions: This assessment is intended to assess student proficiency in Critical Thinking.

+ Touse the assessment, review the competency definition and behaviors, then select the score that corresponds to your observaticns of the student.
+ Use the N/D column when the dimension is Nol Observed and/or you do net have encugh information o assess

+ Consider students with disabilities and neurcdiverse needs and provide reasonable accommaodations as appropriate.

Critical Thinking
Identify and respond to needs based upen an understanding of situational context and logical analysis of relevant information,

Understanding

Advanced Application

4| 4 Nationa Asseeiation o ol sges and Frepleyera 2l nghts rasarved
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Display RecagnizesThe nest for situationa dnderstands o 1o s SorMETimes 11868 Situationa Consistenty uses sTLaTonal
Situational therivg inforration, | silualicral awareness 1 e awareess 11 (e workplace, awe eness in the workp ace
Awareness antcipating needs, pricriizing issues, and workplace,
setting achievahle goals.
Gather & Recognizes e rele of data gathering and Jnderstands Fow o gather ard | Somelmes gathers and analyzes | Consistenly gathers and
Analyze Data analysis n Tully urcesiending o preblem. are yze dala 1© solve o probem, | dota 1o so ve a oroblerm, analyzes delo c solve ¢
preblerm afe- congidering the
quality of the cate.
Make Effective e need 10 objec vely dnderstends the elerments o7 somelimes deror shieles Consslenty demenstales
& Fair Decisions 15 USTT re even efective decision ek ng ard effective cecision-making and | effestve decs o +radiig end
ion from a veriely of perspectives | oraclem snlirg, such as problemsaiving problerr sahing
1o make effectve and far decis ons. oraolern dentification, dertifying
values, e ceterrining selutiors
are g stics.




NACE Competency Assessment Tool O
EQUITY & INCLUSION

Instructions: This assessment is intended to assess student proficiency in Equity & Inclusion.

» Touse the assessment, review the competency definition and behavicrs, then select the score that corresponds 1o your observations of the student
= Use the NS column when the dimension is Not Shserved andfor you do nal have encugh infonmation 10 assess.

+ Consider students with disabilities and neurcdiverse needs and provide reascnable accommedations as appropriate.

Equity & Inclusi
@ quity & Inclusion

Demaensirate the awareness, affifude, knowledge, and skills required to equitably engage and include people from different cultures and
sies of racism and inequity.

=7 baskgreunds, Engage inanti cppressive practices thal atively challenge the systems, structures, and polic

Dimension

Engage Multiple | 15 aware -hat d erer culu-es may have Lnderstands he need for getting | Sometimes seeks input fom Corsistently seeks inp it from
Perspectives wifferert experiences and viewpsints. irput from multple cultures. muftiple suftures. rrultiple cultures anc then
integrates the input mo futue
decisiars ard actiors,

Use Inclusive 15 aware hal inclusive £nd equitable Lderstands e imperlance Sornelimes uses inclJsive Corsislentlly usss nclus ve snd
& Equitable preclices are used nthe worko/ace, cf inclusive ang equitab e and equzole prectices and ecvita/e werkplace practices
Practives wiorkolace prac.ices. cocasiorally wor<s 1o bring andworks Lo brig Lemlole
ther= 1o <he workn ace warplece
Advacate Recognizes the naed far e usion Lnderstands mne ling between Sometives advosates ‘or Corsistantly advocaes ‘or
&Iy, JUSTSe, 2ned empowe Tent for SUpporing i Unerrepresentad groups I underrepresentsd groupa inthe
Lndarrepreseniees greups. grodos ancachovirg inclusian, | thewerkalace, warpla

equity, justice, and emscwer T

5 | Bz vl s Pl pers A righis sy

NACE Competency Assessment Tool f\%
LEADERSHIP :

Instructions: This assessment is intended to assess student proficiency in Leadership.

- To use the assessment, review the competency definition and behaviors, then select the score that corresponds to your chservations of the student.
» Use the N/O eolurmn when the dimension is Not Observed and/or you do not have enough information to assess,

~ Consider students with disabilitics and neurodiverse needs and provide reascnable accommodations as apprapriate.

Leadership

Recognize and capilalize on persanal and leam strengths 1o achieve organizalional goals.

1 Emerging Knowledge 2 Understanding 3 Early Application 4 Advanced Applicat
Inspire, Renogrizes scme of the skills end Understards sorme o the Somelimes praclices the Consistenlly practices lhe
Persuade, & kriowlecge leacers use n the worsplace, s«ills and krowledge leaders skills and knowlecge leacers skils and knowledge eaders
Motivate such as beirg a role rode), building trust, use in the workplace. use in the workpiace. use n the warkg

ard tepping inta wast drives peosle
Engage Various Recegrizes the velue of using a veriety of Understands the impertance of Somelimes uses a warely o Consiglerly uses & varety ol
Resources & resources (inc uding people) and “eedoeck | using & veriety of resourcesend | resources and feedback from rescurces and feedbeck o
Seek Feedback | from others to nform direction. feecback from cthers to inform | others to Inform directior. others 1 inform direction.

directian,

Facilitate Group | Recogrizes the imoortance ol group Undderstands (e inmportlaree Somelimes fachilsles Consislently faclilaes group
Dynamics dynamics in achievng crganizational goals | of group dynamics nachieving | group cynemics to echieve dynemies by putting team

ay leveraging teem memaer svengths, orgenizatioral goals. crgarzatiena goals. members in position to succeed,

establisking group nomms, and addressing sollectively setting qroup nonms,

corflots effective’y. and resolving conflicts effectvery.
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NACE Competency Assessment Tool

PROFESSIONALISM

Instructions: This assessment is intended to assess student proficiency in Professionalism.

- Teruse the assessment, review the competenay definition and behaviors, then select the soore that carre

+ Uze the N/O column when the dimension ig Observed and/or you do nol have encugh informal

111G a8

+ Consider students with disakilitics and neurediverse needs and provide reasenakle accormmodations as appropriate.

Act With Integrity

Professionalism

spends e your observatio

(04

NACE.

5 of the student

Knawing work environments differ greatly, understand and demensirate effective work habits, and act in the interest

ol the larger communily and workplace.

1 Emerging Knowledge

Recogrizes the need 10 act with Irtegrity
i The workplace by being Trustwarthy,
ascounteh e, and respectiu of solleaques
anc stekencldes,

2 Understanding

Urcerstands now 10 act with
iregrity ir the workplace.

Sometimes acts with integriy
in the workalace.

4 Advanced Application

Consisterly acts with Integrity
inthe workg ace.

Demonstrate
Dependability

Recogrizes the need 1o be a depencaale,
diligent merrber of 2 work enviroament,
Including being preaent, prepaed, and
showing sliention to deail

Undestards how wbe a
dependable, diigent mermber of
& wark envronment.

Sometimes acts &8 @
cependable, diligent rmemoer
af & wors ersircnmert.

Consigtertly acts asa
dependable, diligent member
of awork ervronment

Achieve Goals

ecogrizes the need Lo focus on achieving
goels in the workolace,

17 | BI024 Natial fsscoiation of Oz leges a7 Erployera Al fights ressrvac.

NACE Competency Assessment Tool

TEAMWORK

OBSERVER VERSI

Urderstards now to focus or
schieving gosls in lhe workolace
by prioritzing tosks.

Instructions: This assessment is intended to assess student proficiency in Teamwork.

Somelimes achieves goals n
e workp ace by oricritizing end
comaleting tasks.

Consistertly ashisves gogls 11
the workplace by pricrlizng and
Competing tasks.

(0.4
NACE.

+ Teuse lhe assessment, review the compelency delinilion and behaviors, then select the score thal conesponds Lo your observations of the sludent.
= Use the N/C celurn when the dimension is Not Cbserved and/or you de not have encugh information 1o assess.
= Consider students with disabilities and neurcdiverse needs and provide reasonable accommedaticns as appropriate.

Teamwork
Build and raintain collaborative relalionships Lo work effeclively loward cammon goals, while apprecialing diverse viewpainls

IS0

and sharad responsibilities.

Dimension
Build Recoqrizes 1131 col @jeration enc Uncerstends how t¢ buld strong, | Sometimes build: Consisterty buids streng,
Relationships for | ¢ atiorship-building are important pers positive wor relationsnios fo positive work re ationships with | positive work relationshps with
Collaboration of team-building successful collaberation colear.es for collaboration. colleagues ard supenviscs for
collaboration
Respect Diverse | Recogrizes Die need o respectall peonle | Uncersisnds how 1 respect Sometines shows espec. o Consistenty shows respect for
Perspectives n the workplace, ncluding these from all people inthe workplace, and incluces cll people inthe anc ncludes all oeopeir the
diverse backgrounds insluding 1ose from diverse workplace, incluing These from | werkplace, inc uding those from
SCkIIoUNCs. dfiverae beckoroLrds diverse backgrounds.
Integrate Recegnizes 1elr own and thei- col eagues’ Understands how their own Sometimes integrates 1neir own | Congistently integrales telr ewn
Strengths strengths, knowledge, and talents and thedr colleagues’ strengths, and thei- calleagues” strengths, and their colleagues’ strengths,
krowlecge, and talers can knowledge, and talentsinte the krowledge, and taents inte the
be inlegrated into he tear to Lear's perfonmance
imarove Tearn pertormance.

B | BI02s hational Assorstion of CU layes and ks Al ights eserver.
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NACE Competency Assessment Tool

Instructions: This assessment is intended to assess student proficiency in Technology.

+ T use the assessment, review the competency definition and behaviors, then select the score that correspends to your observations of the student.

+ Use the N/O columin when the dimension is Not Cbserved and/or you de not have enough information to assess.

» Consider students with disabililies and neurodiverse needs and provide reasonable accommeodations

Dimension

Technology

as apprapriale.

Understand and leverage technologies ethically lo enhance efficiencies, complete tasks, and accomplish goals

1 Emerging Knowl

3 Early Application

such ag responsile use of emerging
tecnnclegies (@49, Al), and the imoartance
of protecttg data ard privacy.

18| B2324 Natiorsl fsssiz iz of Col eaes 2nd Emplayars All righis r2eerved

workpyace,

Leverage Reongrizes the role of technangy in Uncerstands now 1o identify Sormetimes uses the appropriate | Consistenty uses the apprapriate
Technology improving efficiency and preductivity. and select the appropriate technology tc improveefficiency | technology to improve efficiency
technology for improving and productivity. and procuctivty
efficiency ane productvity.
Adapt to New Recegrizes the importance of adanting to Understands the knowlecge and | Sometimes develops and uses Consistertly cevelops anc
Technologies new werkplace technolagios by explaring skills thar ere needod to adapt © | the knowledge end skills that uses the krowledge anc skils
lgarring, and integrating new tecnrclog new workp ece technelogies. are reeded 1o adaotto rew that are needed to adaptto
into their wors. workplace technologies. new workolace iechnologes
Use Technology | Recagrizes there are cthical issues a1 Underatands how o ersure the | Sometnees ensures the Censistently ensares the ethisal
Ethically questions surounding the use of technology, | ethical use of technalogy nthe | ethical use o7 technology in the

workplace.

NACE Competency Assessment Tool

INDIVIDUAL ASSESSMENTS

0BS

ER VERSIO

use of tecrclogy in 11e work

emergng lechnelegies
and for protecting information.

(04
NACE.

Assessment Lexicon: The assessments include a rating system with four levels. The language used for thase levels was based on concepts of mastery

learning and aligned with some concepts of Bloom's Taxonomy. NACE |eadership felt that a mastery learning approach was aligned with their commitment to
meet students or employees where they are, build upon their strengths, and support the mastery of the behaviors we have identified as critical to each career
competency. Here is the lexicon for each level:

1. Tmerging Kinowld

ge The student hos an cinerging amarencss of 1h bt

il imporlance, and relaled consepls

2. Understanding—The student expresses or shows an understanding of the behavior and related concepts.

3 Tarly Applics

one The student serelimes applics 1he beheion

4. Advanced Application—The behavior is consistent and infegrated inte the student’s warkplace behaviors.,
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Criterion

1 — Limited

Appendix 10: KGP Reflection Scoring Rubric

3 — Proficient

4 — Advanced

Recognition of
Skill
Development

Does not recognize

Or express any
awareness of skill
development

2 — Developing

Vaguely references
growth in a KGP skill,
but without clear
connection to course
experiences

Acknowledges

development in at least
one KGP skill as a result
of the course

Clearly and confidently
acknowledges personal
development in at least one KGP
skill (critical thinking and/or
communication) as a result of the
course

Connection to

Offers no example or
provides oft-topic or

Offers general or
unclear examples with

Provides at least one
relevant example from

Provides thoughtful and specific
examples from the course that

Course . .. . . .
] irrelevant examples | limited connection to the course that supports | illustrate how the skill was
Experience . .
the skill the reflection developed
Demonstrates no Offers limited or Shows some reflection Demonstrates deep reflection on
. metacognitive superficial insight into | on how the skill how the skill developed, why it
Metacognitive | . . . . .
Insicht insight or personal development or developed and/or how it | matters, and how it may apply in
nsi ; . . .
& reflection application of the skill | may apply in future future contexts
contexts
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Component

Appendix 11: TILT Alignment Scoring Tool

2 — Fully Aligned

1 — Partially Aligned

0 — Not Aligned

instructions that explain exactly what
students need to do, including specific tasks,
expectations, and submission details.

unclear, incomplete, or assume too
much prior knowledge. Some
ambiguity may exist about what is
expected.

Purpose The assignment clearly and explicitly states | The assignment includes a vague or | No clear explanation is
its learning purpose, including which skills implicit statement of purpose or provided for why students
or knowledge students will gain and how it rationale, but it may not directly are completing the
relates to course goals or broader connect to learning goals. assignment.
competencies (e.g., KGP skills).
Task The assignment provides clear, step-by-step | Instructions are present but may be | Instructions are overly brief,

vague, or missing key
components, leaving
students uncertain about
what to do.

Criteria for
Success

The assignment provides detailed evaluation
criteria (e.g., rubric, examples, or grading
explanations) that help students understand
how their work will be judged.

Criteria for evaluation are present
but lack detail, clarity, or
accessibility. Rubrics or grading
guidance may be generic or
inconsistently applied.

No criteria or explanation is
provided about how the work
will be evaluated.

Scoring: 5-6 points = fully aligned; 3-4 points = partially aligned; 0-2 points = [imited alignment

The TILT assignment alignment rubric is informed by:

Winkelmes, M. A. (2023). Introduction to transparency in learning and teaching. Perspectives In Learning, 20(2),

4-12.

86




	WKU Quality Enhancement Plan
	Executive Summary
	Outcomes and Strategies
	Expected Student Learning Outcomes
	Advising Strategies
	Faculty Strategies


	Topic Selection
	Identification of the problem
	Introduction
	Data Collection
	Narrowing our focus

	Grounding in Previous Work
	Introduction
	What We Learned

	Institutional Goals
	Strategic Plan

	Structure
	The Kentucky Graduate Profile and WKU’s Colonnade Program
	The Kentucky Graduate Profile
	The Colonnade Program Structure
	Relationship to The Kentucky Graduate Profile

	QEP Strategic Vision


	Review of the Literature
	Introduction
	Theoretical Underpinnings
	Systems Thinking
	Design Thinking
	Futures Thinking

	The Role of Reflection
	Summary and Conclusions

	Broad-based Support
	Participation in topic selection
	Introducing Toppers R.I.S.E. to Campus
	Conclusion: It Takes a Team

	Focus
	Introduction
	Outcomes-based Logic Model
	Faculty Development
	Staff Development: Advising & Degree Pathways
	Plan for Implementation

	QEP Timeline
	Year 1 (Fall 2025 – Spring 2026)
	Years 2-4 (Fall 2026- Spring 2029)
	Year 5 (Fall 2029 – Spring 2030) Final QEP Assessment

	Resources
	Institutional Commitment
	QEP Director
	QEP Advisory Board
	QEP Student Advisory Board & Ambassadors
	QEP Scholars
	Center for Innovative Teaching and Learning (CITL)
	The Kelly M. Burch Institute for Transformative Practices in Higher Education
	Other Expenses
	QEP Budget Overview, Projected

	Assessment Plan
	Student Learning Outcome 1 (SLO 1):
	Faculty Role in Alignment and Artifact Submission
	Sampling Strategy
	Assessment Instruments
	Scorer Training and Calibration
	Baseline and Target Scores

	Student Learning Outcome 2 (SLO 2):
	Faculty Role in Embedding Reflection and Self-Assessment Opportunities
	Sampling Strategy
	Assessment Instruments
	Scorer Training and Validation
	Baseline and Target Scores


	Process Monitoring and Implementation Assessment Plan
	1. Colonnade Course Alignment Completion
	2. Artifact Submission Compliance
	3. Faculty Engagement in Calibration and Training
	4. Student Participation in Self-Assessment
	5. Utilization of Assessment Data for Continuous Improvement
	6. TILT Training and Assignment Integration

	References
	Appendix 1: Results of Employer Surveys
	Appendix 2: Focus Group Invitation
	Appendix 3: Final Topic Selection Invitation
	Appendix 4: Final Topic Selection Results
	Appendix 5: Example of Subcommittee Ideas for Implementation
	Appendix 6: Critical Thinking VALUE Rubric
	Appendix 7: Oral Communication VALUE Rubric
	Appendix 8: Written Communication VALUE Rubric
	Appendix 9: NACE Career Readiness Student Competency Assessment
	Appendix 10: KGP Reflection Scoring Rubric
	Appendix 11: TILT Alignment Scoring Tool

